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ABSTRACT
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relation of lingUistic performance to community language use and
attitudes, and,the correlation of the sociolinguistic findirigs ori

language repertoire with widely, used current tests were investigated.
Using microethnographic techniques, data were collected on six
third-grade Hispanic children in classroom, home,_ -and community
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the relationship among comiunity data, parents' data, and children's
language proficiency is presented. Using the language repertoire
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Abstract

Although language proficiency is currently the single most important factor

in determining student participation, language of instruction and program

design in bilingual education, the'concept of language proficiency has not

adequately been defined, and'this has resulted in multiple interpretations

as to the real meaning of the concept. Tests of language proficiency cur-

rently used in bilingual education programs measure different aspects of

language and as such the scores and levels assigned by these tests are

usually unrelated. Furthermore, presently available tests are too narrow

in scope and leave out a great deal of the children's actual communicative

skills. Content validity in language proficiencY tests is usually based

on linguists', developmental psychologists' and/or educators' ,perceptions

of what children do limuistically at different ages and/or levels' of

proficiency. There are no tests presently available developed from a

construct based on what children can do linguistically. .The present

study is based on a qualitative sociolinguistic perspective. It deals

with the follow'ing issues: 1) what third grade children at different

levels of proficiency in both Ll and L2 can do linguiStically,'2) how

their linguistic performance relates to the language use and attitudes of

the community at.large,,3) how their language'repertoire collected at home

and school correlates and measures with widely used current tests, and 4)

how analysis Df children's language use in nai'ural settings can bring new

ideas about testing constructs which may be more relevant to children

communicative skills and, as such,-their need for bilingual education.

Data from .six Hispanic children attending a self-contained bilingual class-

.

room in Waukegan, Illinois was collected through the use of microethnographic

ii
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techni ues.in different settings Cclassroom, home, and co nityl. To

compiernt the data a sociolinguistic study of the parents of the six

children and a sample Of the Hispanic comiunity at large across three

generations was conducted. Information related to language use, language

, proficiency and attitudes toward language, bilingualism and bilingual

#

education was gathered.through a questionnaire. A description of the

relationship between.the,community data, the parents' data and the children's

language proficiency is presehted. 'Using the language repertoire collected,

the congruency between the actual language col d from the children

and the tesf content in the Bilingual Syntax Meas )-e and James Language

Dominance Tests was analyzed. Finally, a functional anaitsis of questions
(

: and directives found in the children's repertoire collected in formal

and informal settings in Spanish and English was conducted. Adaptations

of taxonomies previously developed by,Ervin-Tripp,(l977) were used-for

. this analysis. The implications of the study for future research and

for bilingual education'are also discussed in thts report.
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In 1974 the Supreme Court of the Wied States' opinion in the class

suit Lau vs Nichdls mandated that non-English-speaking (NES) children

should be provided with a meaningful'opportunity for education in public

school settings. A set of guidelines called the Lau Remedies were pre-

pared to bring school districts into compliance with the Lau decision;

otherwise, noncompliance was at the risk of losing federal assistance.

Decisions are made in regard to who needs special help in learning

English thr6ugh bilingual education,or other programs designed for this

purpose,and/or language used for instruction in the classrOom by testing

children to determine their language proficiency. What is troublesome

is that most instruments used to determine,English language proficiency

levels have not provided to be reliable or valid.

In general, the constructs of currently used tests are based on

adult expectations of what children should be able to produce linguis-

tiCally rather than on what children do. It is thought, that the

dichotomy between what tests measure and what children do linguistically

make the relationship between the content of tests and the child

language repertoire non-copgruent. As such, what tests measure becomes

irrelevant or too narrow in scope to portray the actual richness of

the natural language-repertoire of children. In this manner, children

are penalized for not producing what adults feel they should produce

and, in turn, it is impossible to account for the real communicative

competence of children.

Tests of language prdficiency 'widely used in bilingual program

vary in the type of constructs used to measure proficiency. Some of

them measure mainly vocabulary knowledge, others measure the use ot

11
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certain grammatical formivarying in cemplexity, still other tests use

a more complete construct, where function as well as form of tanguage

taken into account, to determine language proficiency. Evidence from

research, Tucker (1977), Bowen (1977'), Cummins (1979), Troike (1981),

Rodr(guez-Browik (1979) among others, indicates a need to look beyond

language proficitncy when determining the educational needs of non:English

speaking children. ,r

The purpose of this project is: 1) to describe characteristics of

the community language use and attitudes and their relationships to the

'familities of the target children in the study, 2) to give examp1eS of .

ways in which current test instruments and actual children's language .

are non-congruent, 3) to specify the.need fo'r new language proficiency

constructs Which are based on what chilCiren can do linguistically and .

4) to present data collected from children's natural language sampiet
,c 4

which may present some new ideas and/or direction in regard to language

proficiency testing. New language proficiency constnicts folldWing thfs

perspective ,shoul&be m9re holistic in nature and take into account the
.100.

richness in language use (form and function) found in children's natural :

,

language repertoires.

Review Of The Literature

Studies dealing with the languages used by bilingual children have '

. . .

generally fOcused exclusively on the'individual,peaker, nd his/her

capacity to form and'comprehend sentences in the standard variety of.one

of the two languages (Lance, 1975; Gpnglez, 1970). Language behavior in

specifiespeech situations within`a,speech community has been the. concern

of more reki Studies which have examined'bilingual speech from a

2
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different perspective (Elfas-Olivares, 1976; McClure, 1917; Poplack, 1979;

. Zentella, 1978).,,These studies haVe taken as a starting poi"nt the speech

community as a Whole and have examined the structure of the total range of

styles available to the Speakers through the use of sociblinguistic a.pd

ethnographic methoderl-dgies. Basic'concepts such peech community,

speech event, speech act, verbal repertoire and communicative competence

Underline the research and are fundamental to understanding

how language is.used in different settings (Hymes, 1974; Blom and Gumperz,

1972; Gumperz, 1964). The totality-of the linguistic varieties -- dialects,

I.

Styles, registers or languages- -- available to members of a speech communi-

ty '-- thehome, the neighborhood, the school -- cpnstitute their linguistic

or verbal repertoire. In effect, studies by Hernindez-Chivez, 1975; Labov,

1966;-Pgalosa, 1980 have demonstrated that theee are no single style

speakers and that most speakers irove aldng a continuum of linguistic

varieties whose selection depends on sociolinguistic factors such as

types of speech events, attitudes towards varieties, formality or in-

formality of the speech situation, age, sex, education, etc.

If one agrees that speech is primarily'social behavior, and that

-ii-Should not be-limited to..theAproduction of grammatical correct

, sentences, then one.can argue as Hynes does:that:

A child from whom any and all'Of the grammatical

sentences of a language might come with equal likeli-

.

hood would be of course,a social monster. Within the

bcial matrix in which'it,acquires a system of grammar,

a child acquires also a system of its use, regarding

persons, places, purposes, other models of communication,

3
,
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etc. -- all the components of communicative events,

together with atiitudes and beliefs regarding them.

There also develop patterns of the sequential use of

language in conversation, address, standard routines,

and the like. In such acquisition'resides the child's

sociolinguistit competence (or, more broadly, communi,-

'cative competence),, its ability to participate in its

society as not only a speaking, but also a communicating

meMber. What children so acquire, an integrated theorY

of sociolinguisic description must be able to describe.

(Hynes, 1974, p. 75)

Communicative Competence involves both a knowledge of well formed grammat-

ical sentences and of their appropriate use. Speakers who have developed

sociol-inguistii or communicative competence have developed_ abilities to

judge when to speak, when not to, what to talk about, with whom, in what

way, when and where. In addition to this, the speakers develop attitudes

regarding the languages or varietiet they use, and the communicative events.

How can we then describe the ability possessed by the speaker which

helps hint or her to communicate effectively in Clifferent settings and

situations? We may attempt to arrive at ihis description by looking at

various components of speech developed by Hynes (1971, 1972, 1974) --

setting, participants, topics, and purposes. The setting includes the

relevant time and place in which speech occurs the home, the neighborhood,

tbe,school playground, and the classroom. The participants are all those

who take part in communicative events -- senders, receiVers, and audience.

Topic ts a variable that can-be defined as an explicitiOnessageon an

4 -
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interaction, which hasiifformational context. Purpose or end is vari-

ln

,-

able that can be defined as the goals or.outcomes of a speech eve : to

command, insult, win over-, convince, request-information, put d ow , etc.-- -
,

The components of speech can be used as a guide to discover and olscribe

speech behavior understood in terms of communicative competence (form

and function) and creativity.

To study communicative competence one has to focus not only on form

but also on function in language use, in order to find out how children

use language to accomplish their goals. This may include, for example,
,

units dealing with, requests for information.) How is inforateQrequested

. -

at home? Are requests made to parents similar to those made to s blings?

How are questions directed to adults at home? How are questions directed
. .

to teachers in school? Are.performatives,,direct i#1peratives, statements,
-

indirect questions used? Interpretation will be' ilighly dependent upon the

setting, the types of participants, the rights and obligations among

the speakers, and the speakers'.expectations in regard tO the social

situation. Are,there special linguiAj,c powers used to show appreciation

in different sitUations? How does this vary from the school to the home?

Thus, a sociolingbistic s udy of communicative competence and lin-.

guistic proficiency within the amework of the ethnography of speaking,

according to Hymes (1971; 1972, 1974) could.deal with the following types

of problems or questions:

(a) What is the set of linguistic varieties available to the

J

speaker and the community? -What ife-the-meaningt associated

witthiVe'fOrms-af,speech?

(6) -What are the contexts or.situations for communication,

, -4
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" including speaking, as defined by the individual,'grouO

or community? What meanings are associated with these

\ contexts? Are they the same or different?

In summary, what needs to-ble studied is the et f patterns which

relate forms of speech ahd contexts of situations. In addition, the

appropriate use of these patterns in different situations, according to

rules of speaking shared by the speech community, should be exlined,

Several qualitative research studies have provided an understanding

of how language is used in the bilingual classroom (Erickson and Mohatt,

1977; Legarretta, 1975; Walcer and Rodriguez-Brown, 1978; Bruck, Schultz,

and Rodr(guez-Brown, 1977; Schultz, 1975). Unfortunately, these studies

'have not explorect.the relationship that may exist between the adult speech

community and the student community.

Few researchers (Cummins, 1980; Skutnabb-Kangas and Toukomaa, 1976)

have addressed the issue of the importance of sociocultural and attitudinal
L,

factors in the academic performance of students learning a second lan-

guage. According to the findings from these studies, a consideration.

,
of pure .1 is ic actors determining the appropriate language in-

struction for these children is i adequate. Sociolinguistic and ethno-

graphic data from the communities in which the,children and their parents

live may contribute to the success or failure of programs aimed at

providing equal educational opportuniti or all studenis.
A

1

Cummins (1980) and others ha1e suggested that there may be a relationship

.
between a student's poor performarice in1.2 (in school situations only) and

the attitudes of the adult comMunity towards the dominant group and towards

their own identity. That is to say, those who hold a pattern of hostility

-6



toward the dominanikgroup and insecurity about their own language and

cultu're tend to,perform poorly,whereas those who haye a strong sense of

pride in their own linguistic and.cultural background tend to be highly

successful in learning in 1.2,and aremore motivated to maintain their

/priginal language and succeed in school.

Studies that assess language usage in bilingual communities:*and'

attempt to identify the maintenanceor transfer status of Spanish in the

community provide important information needed to understand the children's

attitudes and to help formulate more realistic,and apprdpriate language

policies and educational programs. As Aguirre and Bixler-Mirquez (1980)

state, language assessment of the student popuiation is normally restricted

to an analysis of the child's first language, the language that he or she

normally speaks, and the language most spoken at home. No information is

gathered about the cOmmunity's perceptions, needs and gdals'. Aguirre and

Bixler-fgrquez' study of a communityin Northern Colorado indicates that
. ,

their current bilingual education ftogram follows the guidelines of the

state's bilingual education policy, but does,not take into account the

attitudes and preferences of the c6mmunity towards the maintenanee and

development bf its linguistic and cultural heritage. This lack of corre-

A

spondence between the school district!s policies,and the community"s socio-

linguistit aius "might explain-why many pf dur bilingual education program.

are really npt interested in bilingualism; as muth as in their service to

a Much largei educaponal process that is largely bdreaucratic in nature"

(Aguirre and Bixler-Mgrquez,,1980, p. 15)2,
4

In order to understand and evaluate triguage proficiency and levels

of success in language learning, we mus go beyond Or*, linguistic

1.4...,,

^
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studies beopuse the educational attainment "is shaped by a complex set

of variables tbat indludes among.other things demographic patterns;

v.. socio-economic status and class alignments, cultural values, community

attitudes, community demands', school commitment, and community oarticipa-
.

tion" (Solg, 1980, p. 140).

A

The 6asic,unit for the analysis of the interaction of language Ind

social setting is the communicative event (Hymes, 1974). The components

';-of the communicative events which ,have been selected for the present

study include: (1) the various kindS of participants and their sociological

'attributes; (2) the mode of communication: either-verbal or written;

(3) the languages shared' by the participants; (4) the setting: home,

neighborhood, cAssroom; (5) the intent or purpose held by the speakers;

(6) .the topic and coMments; (7) the types of events: e.g., questions,

commands, jokes.

lecent studies (not necessarilyecalTng with bi'tingual,children)

haVe not only examlneelanguage behavior in specific speech situations,

but have also changedA:the unit of analysis from the Sentence to speech

acts and events (Sinclair ante Coulthard, 1975; Ervin-Triv, 1977). These
'

,

studies have.dealt with discotiSe structure focusing on various other

systematic levels such as turns of speaking, conversations, moves,

..utterances,.or exchanges. These studies examlfunctional diversity

in language. Their findings indicate that there is not always a direct

correspondence between lingu'istic functiOns and structural forms. Ques-
A

tions, for example, are difficult to code because some questionscan be

interpreted as requests for information, others,are imbedded imperatives,

while still others are simply rhetorical (Ervin-Tripp, 19771. Thus,

_1_8



the function Of on interrogative, declarative or imperative sentence may

be strved by different forms. There is then a lack of correspondence

between form and function because any given speech.act can include

several grammatical structures, and any given grammatical structure can

be used to perform several communicative acts (Coulthard, 1977; Hymes,

1971).

Dore (1977) states that form alonetnnot determine pragmatic func-

,

tion, because the hearer's interpretation of the speaker's communicative

intent is dependent on various factors that function independently of the

, grammar. The fic,st step in'the formalization of the analysis of the'func-
.

tional use of speech according to Labov,is to distinguish "what is being

said from what is being done" (Labov,, 1972,`p. 191). This type of analysis

must relate a.smaller number of sentences written within a gramatical

framewo4 to a much larger set of actions accomplialied with words.
-

ose

The speech acts labeled as directives have also been studied among

adults,and children because they have a high frequency of usage, often

lead td.....tItierr: are easy to identify and are rich in structurel'variabil-

vity (Ervin-Tripp, 1976). Speakers, arid especially children demonstrate

their communicative competence when they are able to identify directives

which have other surface forms, such as an information question or a state-
.

.ment. In these cases, the speaker must have a knowledge of the function

of the utterance in order to understand it as a request for action. ,

Mifchell-Kernan and Kernan (1977) employing Ervin-Tripp's classifica-

tion scheme have examined aspects of the use of directives among black

Americanl,shildren who were 7 to 12 years old. The investigation focused

on (a) the social distribution of directive types used by children, and

9



(b) the relationship between particular directfves and broader interac-

tional goals.; It was found that the children had acquired all'of the

conventional forms that directives may take in adult American English,

that there were no differences in age with regard to the'children's ability

to use the various types of directives, and that they show andawareness

of the social factors involved in the selection of the appropriate direcl

tive forms according to the type of social situation.

Issues such a$ language used for instruction in bilingual programs,

entrance and exit criteria, grouping criteria, etc., have been dictated

by the degree of English langage proficiency of the children attending

these programs. For several gears now researchers (Tucker, 1977; Bowen,

1477; Cummins, 1979;.Rodriguez-Br.own, 1979; TIcke, 1981) have noted that

ilanguage proficiency s but one aspect to be taken into account when deter-

mining the educational needs of nok.English speaking children. Other'\
aspects,to 'be taken into<p\iccount are c development and home .envi-

ronment which according to Cummin's (1979) "inierdgpendence" typothesis

*

interact with first language learning to facilitate or hamper second

language learning and sehool achievement. Bowen (1977), Tjcker (1977)

and Troike (1981) suggeh that there is enOugh data available to shqw that
,

the language which is use'd as the medium of initruction should be deter-
.

mined according to socio-cultural rather than linguistic characteristids

of the children. Rodriguez-Brown (1979). found that cognitiVe development

sand hOme'environment,are impor yit factors to be taken into account when

determining language to be used for reading instruction in bilingual clasS-

rooms.

10
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Since language proficiency presently seems to be the factor which

is most heavily emphasized in regard to decision making in bilingual pro-

grams, it seems necessary to examine actual test instruments, their

, validity and reliability,and particularly the,language constructs upon

vihich they are based to find out whether they are congruent with or measure

aspects of language commonly found in children's naturaf language at home

and at school.

In regard to bilingual education, there are no language assessment

instruments available at present that accurately test the ability to func-

tion adequately in the educational process (aCademic achievement, language

proficiency, etc). De Avila and Duncan (1976) examined 46 tests of lan-
,

guage proficiency and domit nance: 43 measured vocabulary range; 34 dealt
etO

with oral syntax comprehension; but only 9 were aimed at measuring

functional uses of language. This is in spite of the fact that tests

of phonology and-grammar are not accurate predictors of effective participa-

:tion in the classroom'or communicative competence as shown by previous

studies by Savignon (1972), Tucker (1974) and Upshure and Palmer,.(1974).

Language proficiency should be a measure of comMunicative competence

as defined by Hymes ('l972) and subpequently by Halliday (1973), where'

form as well as function of language are taken into account. Several

researchers have tried to study whether constructs that focus on,functional

and/or formal aspects of language are best redictors of communicative

competence.

Savignon (1972) studied the test performance of three different groups
, .

of students studying beginning French. Although the three groups received

the same number of instructional hours, each group received an extra hour

11
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of activity which differed from group to group (communicative skills, cul-

ture and language lab). End of course tests(one for grammatical competence,

four for communcative competence) showed no significant difference in the

grammatical competence test, but the group that received the extra hour of

communfcative competence did significantly better than the other two groups.

The findings showed that emphasis on basic communicative skills does not

interfere with language development,and that tests of communicative compe-
.

tence are better predictors of communicative competence than tests of

grammatical competence.

Tucker (1974) did a stucty where he tested two groups of second Ian.:

guage learners (one high and one low in grammatical skills) with a test

of communicative competence and no signifidant difference in performance

was found in the two groups. That js, the two groups could communitate

equally well, despite their difference in scores on tests of 9rammatical

compeience. These finding§ again sOgest that grammatical competence-
. ,.

based tests are not gqod predictors of cqmmunicative competence.

Upshur and Palmer (1974) studied the linguistic accuracy of sty-

dents who had learned English throU0 fonnal classroom training. They

found t4t linguistic accuracy (as measured by grammar re)ated tests) Was

not a good predictor of their measired communicative abilities.
-

These three studies shad, in eneral, how communicative competence

tests are better predictors of 1 ngmage proficiency than tests of gram-

matical competence. ,

In regard to more holistic perspectives in communicative competence ,

testing, integrative views of communicative competence have shown the need

to evaluate form and function of language when determining levels of pro-
. ,

.e
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ficiency in second language learners. Carroll (1978) has distinguished ,

three levels of proficiency (basic, intermediate,and advanced). He defines

these levels in terms of ten evaluation criteria ,which can be applied to

test scoring procedures in integrative test Instruments. The criteria are:

size, complexity, range, speed, fleXibility, accuracy, appropriateness,

independence, repeti,tion and hesitation. Marrow (1977) has suggested thal

communicative tasks can serve as integrative tests of the learner's com-

municative competence. Morrow (1977) provides a list of criteria which

could be used to evaluate these types of tests. They are comprehensibil- '

ity, appropriateness, grammatical accuracy and naturalness of response.

Functional language competence is defined as the underlying knowledge

to make utterances in order to accomplish aoals and to understand the

utterances of others in terms of their goals (Shq, 1977)w Language

proficiency cannot be described accurately unless it is assessed in

communicative situations which occur naturally. This is needed in order

to cover a wide range of 'communicative skills. In the ease of school'

children,this should involve the child's level of facility across different

speech events -- conversations with peers andSiblings, formal interactions

with teachers, etc., and his/her performance within various speech functions
0

such as requesting and giving information, commanding, persuading, complain-
,

ipg, etc. (Hernandez-Chgvez, 1878).

With'bilingUal childm, the ipecification of the context in which

each or-bOtt-, languages are used is relevant because to say that children

are dominant or more proficient in English or Spanish,is insufficient. ,As

Shuy points out, in order to begin to assess language abilities accurately

am has to assess comparative language abilities in a broad number of con-
,
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texts, specifying in detail were, under what circumstances, and to,what

extent each language is used, 'as well as the relationships among those

contents (Shuy, 1977). Thus, bilingual child more dominant or more'

proficient in English at school? , at t e neighborhood playground?, with

her or his.siblings? One has to c nsid r, then, not only a quantitative.
dimension but a qualitative dimensi n as ell. A holistic approach examines

language us,e in specific situations, with ifferent interlocutors and for

different purposes. Furthermore, lan uage ariability should-be seen as

an asset rather than as a liability. Tradit onally, and especially in

educational circles, bilingual child n are c sidered'highly proficient

in a language when that language res bles the ne used by a monolingual

sPeaer. However, as Lavandera (197 points , it is only in bilingually

defined settings and situations when the bilingua 's total verbal reper-

toire is fully used. In those settings, the speak r is able)to activate

all the varieties possess by him or her, mix them, d thus take advantage

of his or her whole,range of linguistic competencies.

Traditionally:testing situations which are mono ingually, defined

0

tend to'reduce the s'peaker's linguistic repertoire, wh ch often results in

-

a situation in Which the speaker apPears to be a non-as ertive person, a

characteristic which is interpreted negatively'by the do inant society

(Hymes, 1974; Lavandera, 1978; Phillips, 1972).

If ohe sustains the Vlew that Hispanic bilinguals can better their'

social meanings to'communicate effectively only byusing th ir total lin-

guistic,rePertoire, then one nust take into account,the who e linguistjc

, continuum, inclUding code7switching behavior.

14

04



The purpose of this study is to review qualitatively: a) the issue

of congruency between what children produce linguistically in natural

settings and what commonly used tests of language proficiency measure,

b) the predictability, in terms of language proficiency levels, of a

widely used test of language proficiency and each of its subtests and

4
c)*the alternative efforts in developing holistic constructs to measure

language proficiency. The data- for the study describe aspects of the

communicative competence of children who are at different levels of

dproficiency in English and Spanish,by focusing on the use of questions

and commands in different settings. Furthermore, the relationship between

sociolinguistic information gathered turn the community and the children's'

linguistic proficiency is discussed.'

Research Questions

The general-purposes of the study are: .a) to describe characteristics

of the community language use and attitudes and their relationship to the

families of tt:se target children in the study, b) to determine the congruency

between the language constructs used to measure language proficiency and

the natural language repertoire of target children as cqllected-in the

different settings and c) to determine the functional tise of questions and

cominands in th target children's speech and variations related to their

different levels of proficiency.

5pecifically, the siudy tries to explore answers to the following

,

questions:

1. Whatsis the relationship between the community language use and

attitudes and thectarget children and their parents language use

in'Aifferent settings?

z . 15
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2.. What does the data on the community'language use tell us about

the relationship between language used in the community and

lanqkkge used in the school setting?

3. vWhat,is the relationship between the natural language produced

by the target children and what different tests of language

proficiency measure? Are tests measuring what children know

and produce? Is there a need for new test constructs?

To .answer these questions, the following sections of the report will:

a) present data collected from classroom observations which will clarify

the subject and school selection process and lead to better knowledge o

the characteristics of the classroom and children involved if' the study;

b) describe language use,patterns,and attitudes information collected

through questionnaires and observations which will lead to an understanding

of the Hispanic community at large and its relation to thoe of the family

of the target children involved in the study; c) compare the content of

current tests.used to measure language proficiency and the actual children's

language repertoire as collected at home and at school, so as to deter-

aline their congruency and/or Oedictability of levels of proficienci.and

d) analyze the use of questions and diregtives of the target children accord-

ing to their proficiency levels in order,to determine their feasibility,

to be used as part of a communicative codpetence model to measure Aanduage

proficiency based on what children can do linguistical131.

MethodolOgy

The School System

The Waukegan Community.School District 60 is-a middle class district

\

with a population,of 12,345 children. is comprised of 17 elementary

16
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schools, three junior high schools, two high schools and a large special

edbcation 0-ogre).
I

0

EleVen of the elementary schools, one junior high and one high school

have bilingual programs. The bilingual program provides services to 8262

children, mostly from Spanish speaking backgrounds (Mexican, Puerto Rican

and.Central aRd South American).

Procedure Par Schaal Selection
,

In choosing the children to be studied in this project, we started

by visiting third grade bilingual programs in three different schoolt.

These schools have a large enrollment of Hispanics.

.
The researchers visited and observed each classroomCfor two days

with. .the_consent.of the teatherS.- Information on the structure and

organfiation of the clatsroom as well as the students %ids collected.

School A. -The classiooM.obférVed in school A had 30 students at-

tending second and third-grades There wert,15 students in thiTd grade.-

Accorlding to the teacher, who is an Anglo-American with 0 good command

.of Spanish, 11 of these students were proficient in Spanish (levels 4

and 5) butnot as proficient in English. None'of the students'though

./

were proficient in English (l3 outbof 15 were at least level 3, while

those rated at level 4 ;/1-.-i-not eligible tO participate in the pro-.

gram). The levelt of proficiency Used by.the State of Illinois correlate

highly with those.described by fd DeNpila in the Language Assessment

$cales (tee Appendix'A).

The clattrorom has a wood partitioff in the middle so as to diyide
1 /

seconOnd third'graders for learningflurposes. The structural organ-
.

fzation of the classroom appears in Figure 1. .

17



Figure 1

Cbstrdat in School.A

-

Although the first and third grades were separated by a wood partition

during the timei that we visited, students were moved from one side to the

.other side for activities such as reading. Occasionally both 2nd and 3rd

graders were included.

The content areas were covered mainly in English, although the bilin-

gual aide was more dominant in Spanish and she had a very strong accent in

English. Although the teacher in this class gave.her consent to be ob-

and Was asked to teach as sile'would everyday, shi appeared very

uneasy with vlsitors and the-children were tense.

18
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This faitor, plus the fact that most children in the class were of

High SpanishLow Engltsh proficiency ,(according to the teacher report

and oursubsequent observations) influenced us to look for the children

for our sample in the other two classrooms and, if possible, from only

one classroom.

School B. The classroom observed in school B includes 14 third

, graders. In all, it has about 45 students attending grades 3, 4 and 6.

This classroont had children-who stayed there _during the entire school

day while others attended the bilingual classroom only for certain periods

depending on their English proficiency and their reading_level:

The composition of the- third grade group was more heterogeneous than

in school A. Eight of the-children were high,in English proficiency

(level 4 or 5), six were reported by the teacher to have low

proficiency in Spanish, and two were highly proficient in botli

Spanish and-English (level '4 or 5-). One child vas reported having low

proficiency in both languages (level 3), whereas children were reported

as being highly proficient in Spanish (level 4 or 5) and low in English

proficiency.

The physical organization (or structure)'of this classroom is

illustratrd in Figure 2.

There was a teacher and a teacher aide in the classroom. Both of

them were native speakers of Spanish with native-like conned of English.

Spanish and English were used for initruction. Ustially the teac ide

handled activities in Spanish and the teacher dfd most of the English

instruction. Basically the children spent most of the day either doing

reading in Spanish and/or English and Math. Some of the children Came to

19
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Figure 2

Classroom in School B
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the classroom to get assfhce related to thtir work in therY'replar"

classroom.

In this class we were able to find most of the children needed for
_

our sample. Only the child with no proficiency in English and high pro-.

ficiency in4Spanish.could not be found. Children with no proficiency in

English were very haed to find due to t h fl?4,that these observations and

the data collection took place durinV:h .1aq two months of school.
,

After observatiorys- and fviQi1ng the teacher's estimationApf the
,

childeen's language proficiency in Ll and 1,2, several children, which

could be Chosen is subjeCts, were tested with the Language Aessment4

20



Scales to determine their proficiency levels in Ll and L2. Subsequent)y,

they were interviewed by the researchers in order to place them in pro-

ficiency levels. Their parents were also asked to assess the language-

proficien.cy of their children \LI and L2). Several children were chosen

as possible subjects. One reservation which we had about using children

from this classroom was that there was a lot of mobility not only within

th'ralassroom but to other classrooms in the school. This w`ould have made
'h-

it harder to video tape a child for the duration of the project.

School C. The classroom observed in school C was a third grade self-

contained bilingual classroom. It was unique in_the district in that

there were English speaking children (Anglo -and Black), children &mi.

Hispanic backgrounds whowere proficient in English,and Hispanic children

with low proficiency in English who needed bilingual education. Instruc-
.

tion was given in both English and Spanish and the curriculum included

Spanishiiinstruction. All of the -children, in -general, had a good attitude

toward languages and people from different cultural and linguistic backgrounds,

as reflected by their desire to particpate in this classroom where they not

only learn Spanish,but share experiences with dhildren whowerejust learn-
16,

ing English.

The teacher was a native speaker-of English born inlatin America

of/J1.S. American parents. She spoke Spanish well. The teacher aide was,

a native spaker of Spanish with an adequate knowledge of English. She had

a definite..preference for Spanish when talking to children in the class-
./ 4

room.

The Physical orianization of the classroom can be seen in Figure, 3.,
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Figure 3

Classroom in School.0
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In geneialvreading instruction took place in the morning. The four

children with low or no proficiencY in English were sent out of the class-
,

room to work with the teacher aide in rlding in SpadIsh, English vocabulary .

development and_worksheet assignments'from the English reading series.

There were 24 students who stayed full time in this classroom. During

the mOrning, about six more children joined the class for reading instruction.

Mott children in the class were English speaking and could have been

, attending school in an arl English setting. There were four children,

two boys and two girls who had low.proficiency in English. These

children were highly proficient in Spanish, with the exception of one

whose proficiency in both languages was considered to be low (level 3

or lower in each language),.according ta the four proficiency criterta

used for subject selection, These criteria included the language pro-

ficiency ratings given by parents, teachers and researchers, as well al

.

Or_

the results of the LAS test.

The School Selected For The Study

The researchers decided to conduct the study in School C after thec
4

three schools were visited, and children were chosen froth two classroevs

in different schools (B and C). The reasons for selecting all the children

from the save school and classroom were as follows: a) the third grade *-

classroom in School C inpluded children,who met all the different profi-

ciency requirements in Ll and 1.2 needed for the study, the children

attendee the bilingual class during the whole sdhool day ? and c) there

Was willingness to cooperate on the part of the teacher, Who also seemed

to be more at ease with visitors in the classroom than other teachers.
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The school population of School C reflects the different cultural

and linguistic.backgrounds of Waukegan, Of the 724 students, 47.5%

are Latino, 15.6% Black, and 36.9% Anglo. A large per cent of the

students are bused from other area schools. There are 40 teachers in the

school and the principal is Latino. The school has a large Title I .com-

ponent, as well as a bilingual program that spans through grades K-- 6,

and includes nine teachers who are responsible for instruction 216 children.

Subject Selection

The purpose of the subject selection was to find children of Hispanic

origin at each of six different levels of Spanish and English proficiencies.

1. High English,Proficiency -- High Spanish Proficiency .

2. Migh English Proficiency -- Low Spanish Proficiency

3. High English Proficiency -- No Spanish Proficiency

4. Low English,Proficiency LDW Spanish Proficiency

1.

5. Low English Proficiency -- Hi,gh Spanish-Proficiency

6.. No Engish Proficiency -- High SpaniA Proficiency

The degrees of proficiency used are the ones described by De Avila

(1975) in the Language Assessment Scales (LAS). The descriptions ap-

pear in Appendix_Ajand applpto both Spanish and English.

The investigators visited.an0 observed children in three bilingual

classes to select the subjects. Each classroom was observed for at least

two days. Fie1d.notes were collected describing such aspects as focus-

ing on program structure, teacher cooperation, and physieal environment

in their classroan.

Next, teachers were asked to report thei! Perception of language

proficiency le/els and behaviorc'etc.,,of children who seemed to be good

24'
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targets for our stydy. These_chi1dreP,Were iesie with the LAS to deter-

mine their level of language profidiericy in both Spanish and English:

Subsequently they were interviewed by the experimenters and assigned to

proficiency levels (in Ll and,L2) and the parents were asked for their

perceptioh of their child's proficiency in Ll and L2. In all, there
_

were four criteria for subject selection: teachers, parents and experi-

-
menters rating of children's language proficiency and scores on the LAS

test, Based on this criteria, 14 children were selected as potential

subjects:

Table-1

Subject Potential Bank

Total Boys Gi rls

High English High Spanish 3. 1 2

(Level 4 or 5) (Level 4 or 5)

High English Low Spanish 3 2

(Level 4 or 5) (Level 2 or 3)

High English No Spaysh 1

(Level 4 or 5) (Level 1)

Non English . High Spanish 1 1

(Level 1)' (Level 4 or 5)

Low English High Spanish 2 1 1

(Level 2or 3) (Level 4 or 5)

Low English Low Spanish 1 1

(Level 2 or 3) (Level 2 or i)

(N4te: The'Non English- -Nigh Spanish girl is two

years older than the rest of the group.)
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DataC011ection

After the researchers visited and observed the classroom, they became

familiar with the children and visited their homes. Field notes were

collected at these times to complement the data collected from video tapes.

Within the next two weeks after the observation period, each child

was video taped for one whole day of school. The target child wore a

lapel microphone during the taping session. A wireless microphone was

tried at first but problems with frequency interruption made it impossible

to use for data collection purposes.; A stationary camera (Sony AVC 3250.

was used fOr data collection. The camera was focussed on the target child

And tnechildren around him/her.

Subsequently,, children were video taped for at least one hour at

.-`

home playing with other children and also video taped at a picnic for

two hours Where all six children interacted. This video taping was done

wtth a Sony INC 3250 stationary camera. Several audio recorders were

used to collect data in areas where the camera was not recording.

Furthermore, the parents were audio-recorded during the interview in

order to collect some parent language data which will be discussed later

in this report.

.
Parents of the subjects as well as about 25 people in the Hispanic

communtty,each from three different age groups (84 people in total sample)

were chosen randomly and interviewed in regard to their language use

patterns and their linguistic attitudes.

Data on language use patterns, and attitudes towards languages

and bilingual education were collected from the parent sample and the

84 members of the sUbject's home community. .Data were collected using

2.7



survey instruments, audio-taping, and field observations. Observations

were made during visits to the community by the researchers and the

community liaison who is a native of the community studied and a teacher

aide at the Watikegan Public Schools. Before the parents were interviewed,

the objectives,of the project were explained to them. The interviews,

which tOoCplace in the subjedti' homes and were tape recorded,were con-
,

ducted in English or Spanish according to the interviewee's language

preference.

The Family and Community Language Survey Questionnaire developed for

this study (see Appendix 8) is aimed at gathering data on sociological

aspects, language use patterns, linguistic competence, and attitudes toward

languages and bilingual education. In developing this questionnaire, the

principal investigators consulted several other data gathering instruments

which were designed for use with bilingual populations i.e., Fishman et al.

(1971) and Ornstein (1972). The former surveyed Puerto Ricans in New York,

while the latter dealt with Mexican populations in Texas.

After interviewing the parents of the target children, the quettion-

naire was administered orally to 84 residents of the community. This

randomly selected sample included men and women of varying ages, most of

whom had children or siblings attending bilingual programs in Waukegan.

Chi square tests were carried out to determine significance levels for each

one of the variables in the questiOnnarie in relation to age and/or sex.

- All of the respondents were extremely cooperative, gave extended

answers in a majority of the cases, and made independent,comments on some

of the issues invOlved in the questions. Ibis allowed us to gather still

more linguistic and attitudinal data.

28
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Data Analysis

A transcription code system was developed to analyze the video taped

data. The information coded included the following:

1. Location of interaction or utterances (in the case of solliloquia)

2. Speaker: TC =target child, AC = another child, T = teacher,-

Exp = experimenter

3. Transcription (only conversations in which the target child was

involved were transcribed)

4. Context (information relative to the lesson, activity, etc.)

5. Immediate situation (a brief description of what is happening
,

between people involved in the interaction)

6. Translation (if in Spanish)

The transcription system was explained to several assistants who'

transcribed the tapes. An experimenter was available to clear up any

ambiguity, especially at the'beginning of this data analysis. 0Subsequently,

a different assistant checked the same tape to assure the reliability and

validity'of the inforMation.

A system to code target children interactions was designed, with the

same infOrmaticn from the transcripts. An interaction was defined as a

series of conversational turns by two or more speakers around a common

?

activity or topic which are temporally related. A listing of these inter-

actions per child constitute the language repertoire for the study.

This rePertoire was quantified according to the number of utterances.

Utterances are defined as units of speech (sentences, phrases, wordsl which

express an idea and/or intent. Spanish_ and English utterances for each .

child have been counted. it is important to clarify that the number of

29



For further analysis, questions and commands which appeared in the

interactions were stu4ed according tb a specific classificaiion developed

,by Ervin-Tripp (1977). These speech acts were chosen because of their

high frequency of occurrence among children and their variation accord-

ing to social factors. Subsequently, questions and commands which

appearbd in the different categories were classified by the classroom

context in-which they occurred (i.e.,,during Math, Reading activities,

- etc.).

The questionnaires given to parents and other members of the community were

cOdedby hand and subsequently placed in a computer disk for further analysis.

Frequency and breakdown per age group and sex were calculated using

the SPSS system (Nie, et al., 1975). For each variable, a Chi Sguare

significant test was carried out to determinCsignificant differences

among the age groups and by sex. The results of this analysis will be

diiCussed later.

An Ethnographic Description Of The
Community, The School And The Subjects

General Sociological Background Of The Community

Waukegan ls a small city of about 67,3004 inhabitants which is located

40 miles north of Chicago, Illinois, The population of Waukegan,which'had

been predominantly Anglo-American in the past has received a steady influx

oT Hispanics in the last ten years, who come to the area to raise their

children in an urban environment that still has the characteristics of a

small town. Today 13.6% of Waukeganss,populatIon is Hispanic'. The data

show that this populetion is different from those which have been the sub-

jects ofother studies in Texas (Ornstein,1975;"AMastae, 1978; Elras-
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t,

.0livarese 1970, New Mexico (Hudson-Edwards and Bills, 1980; Ortiz, 1981),

CalifOrnia-(SAchez, 1978), and New York (Attinasi, 1979) in regard to

patterns of migration, socio-ecohomic status, and educational attainment.
n

These patterns affect the language proficiency of the Sub3ects, their

language patterns in terms,of language maintenince and shi.ft, and their

attitudes toward English and Spanish, toWard varieties of those languages,

and bilingual education': We assume that the community's attitude will,

in turn, affect the children's attitudes-toward both languages, as well as

the chi;ldren's language proficiency..

The sample may be characterized as follqws: Of the 84 people surveyed,

54.7% were parents of students attending bilingUal programs in the city; 36.9%

were junior or high school students, and 8.4% were relatives or other people

related to the students as indicated in Table 4A.

There were three.age groups. Those who were 10-20'years'old, 41.7%; those who,

were between-21 and 40 years oldY32.1%; apd those who were 41 years of age or,

older, 26.2%. These age 'groupings will be referred to as group 1, group 2 and

group 3 hereafter as indicated in Table 4B. There were 56.3% females and

43.8%,males.
N

Of the total sainole,,only 14.3% of the subjects were born on the

United States mainland. Sixty-six per cent were Uorn in Mexico, 16.7% in

Puerto Rico and 2.4% in other Latin American countriei.. ,This is the first

sample studied-in the United States which shows such a great number of'.

foreign born subjects (85-.8W A breakdown by age demonstrates that,only

14.8% of those in group

were foreign-born, (P <

2,were born in the United States, where as.85.2%-
,

.011. Twenty-two per cent of the "youth" samPle,

-)group 1, were born in the United States while seventy-six per Cent were '
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Table 4 .

Socio4conomic BackVad Of Comminity SWF--

A.
Tr

Father 11 21.4
Mather. 21 33.3

Grandparent 1 1.2

Relative of Student 4 4.8
Grade School Student 9 10.7
edge. Schaal Student 22 21.2
Other 2 2.4

8. Vivo I
10 - 20 years-old I 35 41.7
21 - 40 years old,.2 27 32.1
414 years old I 3 2 3 26.2

C. Sex

Fainte 45 56.3
Kale 35 43.8

D.' Plies of Birth

United States 12 14.3
Mexico 56. 66.7
Puerto Rico 14: 1647

-7 E.

Latin Merles 2 24

,..
amber of Years
in the U.S.

..1 meths.-2,11sta 13 15,5
2.1 months-5 pits 34 40.5
5.1 methsrICIAvrt 7 8.3
10.1 Niacin-4a ytiii 40 23.8
All Iv life 10 11.9

."1" --dc F. Generation Ofdliist& *
dente in the U.S. -
First Generatiie 33 39.3
Second Generstien
Third SemeretiOn 9 10.7
Fourth Generation 7.1

I G.

1.

-.....

a

Kumbor of Childrin
in Family

N or 2 11 17.7,
3 . 4 14 -22.6

- A 18 29.0
More than 7 19 33.6

Foxily Inane ,

Less than 34.000 6 8.8
54.003-S8,000 13 19.1
510.000-;514.999 3
515.000-519.999 18 26.5
520,000 or sore 18 26.5
Don' t Eno. 10 14.7

OcCupetice N

Alneeployed 8 9.8
Mous of fe% 4 4.9
Laborer 16 19.5
Maintenance Worker 1T 13.4
C1erical 1 1.2
Teacher Aide I 1.2
Professional 2.4'
Other (Student) -"W

Years of Schcoling

Iffee 7 8:3
Elementary School 29 34.5
:)ior High School. -27 32.1-
High Schcol 17 20.2
Col lege 4 4.8

7

Descent or &fog%

Chicano 1 1.2

'Mexicana 52 '61.9

Pmertorri out& Is 21.4

Masi cen-Aseri can a 9.5

Latino 3 3.6

Other 4 2.4

born outside this country, (P.< .001). It'appears drat thfs ist not only

'a pre dominantly foreign-born populatfen, but that their residential

patterns are also different fromthe populations previously mentioned.

Table-5E showS that the -majority of our sample'(56%) has 1*.(ved in the

United States for only a relatively brief period of between six months and
;



I.

rive years; 8.3% of the sample has lived-in this country for the last ten-
,

Only -of the total' samplehave lived in Waukegan. all of their..,,,

jives. Furthermore, most of the respondents have come directly from_

Mexico (66.7%) or Puerto Rico (16.7%) rather than frota other parts of the

Limited StateS,'if-<-

Thus, one can.see from Table 5F that the majority of those' interviewed

are second generation residents (42:9%), whereas 39.3% belong to the

first generation at ihdicated in Table 5F. For the purpose, of this

Study first generation was defined.as one who is foreign born but has

taken up residence in the United States. .Second generation refers to the

first family member who was born in the United States. A breakdown by

age indicates that the majority of group 1, those who are 10 to 20 years

old, are second gener'ation residents, whereas the majority of those who

are 40 'years of age or older are 'first generation residents.

Studies_ idealinq_with-lii-spani-cs- ih'the -United States Tiotnt out that

this group, and especially those of Mexican ori4jin, are at the lower end ----

of the socio-economic scale (Weinberg, 1977; Sanchez, 1978). According

to the Census Bureau 1980, the median income for Hispanic families is

$14,023 compared to $21,023 Median annual: income for all U.S. families.

These socio-economic.patterns have not led to increased mobility for the
7

iti-spanic---popul-ati-on?-and-this fact hd? affected thetr-language Aeffort;
arce skills. ,Hispanict tend to live in barrios without many opportunities,...

for economic advancement, and thus are unable to move out. As a direct

consequence of this segregated housing and employment pattern, Hispanics

tend to maintain their Spanish proficiency-and be hindered in their

: acquisition of English.

34



4

-Ctur present survey paints a sornevihat different picture. As pn be

--"-seen in Table 5Wthe popu-lat-ion studied has a higher leVer of income

>and has cornpleed more years_ of education than the samples surveyed in

other studies. Table AH also shods that 53% of our subjects earn *more

than $15,000 a!Year.

The difference in income may be fact that in many of these

households both husband and wife are employed An factories located in the

area and consequently; have a higher joint income than those cited in

Census fi gures .

It should be emphasized, hcwever, tbat this is a joint income which

must be usually shared by large farnilie,s. In effect, the majority of those

surveyed have more than five children (59.6%), with 30.6% having more than

,1
seven children as seen in Table 4G. The majority of those who work have

jobs in factories, wher:e they work as laborers or maintenance workers

as shotin in Table AT:

Our sample also differs in regard to educational backgrounds: 9l.7

have cOmpleted 'elementary schnol, 574% have fini,shed junior high school,

and 25% are high school graduates, (P< ;001). (Only; 8.3% are illiterate.)

- The youngest groLip is the most eduPted Fifty-three per cent of those"-,
who are younger than 20 years of age- have finished high school, whereas

none of those who are over AO yeari of ageThas, a high schTid-rdtp

Among our sample, women have had more years of schooling than men.'

Eleven per-cent of-the men _are illiterate as 'compared to 1.7% of the women.

At the other end of the scale, seventeen per cent of the men have finished

high school, whereas 22.2% of the wonen have a hi%h school diploma.

_
- ,

v
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With regard to the way the respondents,perceive their descent or

orivin, the -great -Inajority of those of Mexithi -ancestry'rejected the

label "Chicano" or "Mexican-American" in favor of the classification of

"Mexicano," which indicates their loyalty to the country they left in

thg pursuit of a better life for their families.

Language Use And Language Proficiency

As was the case with the previously mentioned studies, we exaMined

language use in six different domains of social interaction (Fishman,

1971): home, neighborhood, work, religion, inner-self, and media. We

have thus used a numbérjof behaviorally separate domains which are de-

rived from discontinuous iocial situations and ire commonly associated

with a Particular language or a particular variety of that language. Fish-
/

men (1971) has proposed (based on Ferguson's work) that certain languages

or language varieties are used in certain domains; he has postulated a
4

compartmentalized socio1in9uistic situation called diglossia. FOr example,

th such.a situation the home domain would be.one in which Spanish is used

predominantly, whereas.English would be the major language in the Vork or

school domain.

According to studies done on language maintenance and shift in

the Southwest (Amastae, 1978; Ornstein,,1978; chitiz, 19814. the use

of Spanish and English is divided between twa.major social functions:

Spanish is used for-most intragroupocommunication while English

is primarily utilized as the out-group language for purposes of

intercultural communication with the dominant society. It is important

to observe, however, that in most of these studies it was found that

even in the home domain the influence of Engliq was evident. It appears
4

that the influence.of English in the family setting occurs mainly'
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through sibling interaction. As Ortiz (1981) noticed in the community

of ArrOyo Sect) th New-Mexico, mOst bilingual Communities of the Unite4

States seem to be going a process of sociolinguistic readjustment

by .attemptin9 to consolidate and reconcile assignments, conflicts and

;

relationships betWebrrSpanish and;English.-

In comilunities which are closer to the Mexican border, there seems

to be a tenuous and at tithes uncertain diglossic relationship (Amastae,

1978; Lim6n, 1981). As such, each language is used in specific domains

of interaction. There are other'communities, such as East Harlem in-New

York (Attinasi, 1979), where the language environment consists of the use

1
of both.Spanish and English, rather than one or the other. Spanish and

English are seen ,as being equally appropriate in most domains. Both

languages are used in daily social interaction, each with its own struc-

tural integrity (Attinasi, 1979).

Is there a functional separation he two languages in any of the

I.

contexts (home to media) observed and reported in Waukegan? First of all,

one must rememberthat we are dealing with a very recent migration and
-

thus; Spanish still fulfills most of the community's communicative needs.
-

As it seen in Table 5, interaction with adults (parents, grandparents and
.

spouses) is cnnducted primarily in Spanish: This pattern-diminishes

when.the s4ibjects alternate with their children and friends. In those

situations a higher percentage of a combinatiOn of both languages cap be

observed. When adults interact in the neighborhood taIking'to Other-
4

neighbors and gloppIngrespondents report that they choose with eqOal

frequency to speak.in Spanish Onfy, or in English, or in a combination.

1-

of both languages.. This is done !despite the fact that the majority of

0
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such as the mais media, it is obvious that the alternation between

Spanish and Engli,s,h can -be -relat1ed to generational differences. With

regard to Spanish radio, for example, 43.9% of the sample reports alternat-.

ing between English and Spanish radio, and 24.4% says that they most15/ listen

to the radio in English, (P ( .005). A breakdown by ages, however, demOn-

strate that only 14.3% of group 1 listens to the radio in Spanish, whereas .

54.5% of group 3 listen to the radio primarily in Spanish, (P < .005).

In general,then, as language proficiency in English increases, the, use

of Spanish in theynedii domain diminishes, especially in group 1 (those who

are younger than 20 years of age). However, it needs,to be pointed out that

Spanish language retention in this domain is still higher than that reported

by other studies.

With regard to the preferred language for reading books, 39.7% rept)rt

books in Spanish, of which the majority came from group 3, (P .05)

resting to observe that 47.1%. of the youngest group reports a

gh percen ag of.Spanish used. This may be due to the fact that many

adolescents a d yq g people, especially women, are very fond of -rove sto-

ries in Spanish which come from Mexicod are sold at neighborhood stores.

In effect, most of their practice in reading cornes f this type of read-

ing material which is much more informal than classroom reading material.

The-resit1-ts-6f-the-surv'ey indi-cate-that-Spanish-is_the_mother tongue

of the great majority of the respondents. All the niemberl of the three ,age

groups spoke Spanish first. Seventy-six Oint five per cent of those in

group 1 (10-20 years old) claim to have spoken Spanish as their first

language; (P .05). Although it has been sham for other populations.that

proficiency,in Spanish -- especially in reading and wilting -- decreases
,

as proficiency fn English increases, the percentage of those who are

39
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proficient in Spanish is higher than in previous studies across all age

groups. The "native' level of proficiency cTassif2itation decreases for

,

Spanish as we get into readjng and' writing skills.

With regard to current language proficiency in Spanish (Table 6),

Table 6

SELF REPORT ON LANGUAGE ACQUISITION ,

AND CURRENT LANGUAGE FLUENCY

SPANISH BOTH ENGLISH

FIRST LANGUAGE UNDERSTOOD . 88.0 \ 7.2

FIRST LANGUAGE SPOKEN 86.6 3.7 9.8

FIRST LANGUAGE READ 81.9 2.4 15.7

'FIRST LANGUAGE WRITTEN 81.7 1.2 17.1

LANGUAGE OF MOST FLUENCY 62.7 25.3 12.0

one still sees that a high percentage of the respondents (62.7%) say that

Spanish is the language in which they are most fluent. Ninety-five point

five per cent of those who are older than 40 reported Spanish as, the lan-

guage in which they, were most fluent, as compared to 59.3% of those who

ore 20-40 years old d 4.1i of the 10-20 year old group (P .02).

Forty-one point two,per cent of the youngest- respondents, Group 1, report

fluency in both languages, and 14.7% report that 'English is the language

in which they are most fluent, (P< .005).
_

--Tab e-T-shows-the-corrinutritris-self repot t

linguistic competence. It can be seen here that with regard to the whole

comunity..very few Subjects rate themselves as,having "good".or "native,

like" *skills in speaking, reading and writing in English. These speakers

are much more proficient in Spanish even in tey of wrtting skills. There

, are also generattonalidifferences with regard to English speaking

.
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Table 7

COMMONITY SELF REPORT OF LINGUISTIC COMPETENCE I.

LANGUAGE CAPABILITY

Z NONE VERY LITTLE

3

ACCEPTABLE GOOD MATIVE

SPEAK ENGLISH 2.85 17.3 28.4 24,7 12.3 17.3

UNDERSTAND ENGLISH 3.08 12.2 26.8 23.2 17.1 20.7

READ ENGLISH 2.87 25.9 16.0 23.5 13.6 21.0

WRITE ENGLISH 2.74, 28.8 21.3 20.0 8.8 21.3

SPEAK SPANISH 4.48 1.2 6.2 7.4 13.6 71.6

UNDERSTAND SPANISH 4.60 --.:- 5.0 2.5 20.0 72.5

READ SPANISH 4.01 2.5 12.4 15.0 21.3 48.8

WRITE SPANISH 3.98 7.6 8.9 11.4 22.8 49.4

proficiency. The majority (80%) of those who are 40 years of age or older

rate their English speaking ability as "none" or "very little," as compared

to 48.1% of group 2 (20-40 years old) and 23.5% of group 1 (10-20 years).

Of those who are 10 to 20, years old, 38.2% rate their English proficiency

as "acceptablec" 14.7% as "good," and-23.5% as "native" like. Althouah

the respondent's oral command of English is high, their writing skills are
%

'Plated -On this language.

Attitudes Toward Languages And Language Varieties

Respondents were also asked to give a self report evaluating the kinds

of Spanish and 'English used by them, as well as the kinds of Spanis spoken

/44
in their surrounding-areas.

L'"veY'al-st-tiffilis-exa
. -nt in

Hispanic communities of the United States (Sg'nchez, 1972; Elcas-Olivarei,

1976). As in the case of other Spanish-speaking Communities throughout

the world, speakers in the U.S. have access tp a variety of speech styles

which have been broadly labeled Formal, Informaland Mixed. Formal Spanishjs

the prestige standard variety used by educated speakers. Informal Spanish

41
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is referred to as a variety which is not necessarily non.=standard and

-which undergoes seveml lin9uistic-thanges, such ai deletion-of-certain

sounds, regularization of irregular verb form, etc. Mixed refers to

' the,variety that avelops in language contact situations known as code-

switching in which Spanish and English are used in the same discourse

even when participants, Setting and topic remain the same. Examples.of

these speech styles were given to the subjects who were answering the

attitude questionnaire. Table 8 and 9 indicate that with regard to the

Table 8

PERSONAL EVALUATION OF ENGLISH AND SPANISH USED*

NUMBER OF RESPONDENTS
MAXIMUM N = 84

FORMAL ENGLISH 14

INFORMAL ENGLISH 52,

ENGLISH MIXED WITH SPANISH 50

FORMAL SPANISH 30

INfoRMAL SPANISH ,71,

..SPANISHALXEDAITH_ENGLISH._.

*Multiple answers permitted.

. "A. A-,Table 9

EVALUATION 9F1PANISH SPOKEN IN WAUKEGAN*

mUMBER OF RESPONDENTS
MAXIMUM,N . 84 -

FORMAL SPANItH 15 i'

4NFoRMAL SPANItH , 63

SPANISH MIXED WITH ENGLISH ' 67

*Multiple answers permitted.

k
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Spanish used by the respondents, 71 say they spoke informal Spanish,

46 that Spanish was mixed with English, and only,30 selected the category of

formal Spanish. In the'case of English, the informal variety of English

and another type of English mixed with Spanish had a higher index of selec-

tion than formal English. As was expected, tolerance for mixed varieties,

,was higher among those belonging to group 1 (10-20 years old).

When the subjects were asked to rate the kinds of,Spanish spoken An

Waukegan they were more critical (see Table 10). Only 15 thought that

formal Spanish is spoken in Waukegan. Sixty-three thought that informal

Spanish is used and 66 selected the mixed variety. Groups 1 and 2, were '

the ones that selected mixed and informal Spanish the most.

The community as a whole has a remarkably positive attitude toward
.

Spanish language maintenance. As can be seen in Table10. 77.1% think that

Table 10

ATTITUDES TOWARD SPANISH AND LANGUAGE MIXING

SPANISH DECREASING IN

fES NO dON'T KNOW

YOUNGELGENERATIA 46.2 31.3 22.5

SPANISH S:'OULD'SE USED IN SCHOOL 77.1 12.0 10.8

SPANISH SOULD BE TAUGHT
AS SUBJECT' 95.2 3.6 1.2

SPANISH USED IN SCHOOL SHOULD BE
SAME SPOKEN BY -THE CHILD AT NOME 50.0 42.9 7.1

SPEAKING FORMAL SPANISH HILL
HELP To SUCCEED IN LIFE 28.4 48.1 23.5

CHJOREN SHOULD<BE ALLOWED TO
MIX 80Tit LANGUAGES iN tLASS 80.5 11.0 8.t

TEACHERS SHOULD 8E ALLOWED TO
MMOOTH.LAMPAGES IN CLASS, 75.16- 15.9

Spanish should be used in school, and 95.2% would like that language to be

taugheas,subject matter...A large Percentage of thoSe Surveyed (74.4%)

want Spanish to be taught all the way to'12th prade (Table 11). It is

important to point out that people in,group 2 (those who,are 2040 years

.,,old)1have the highest percentage of positive,answers followed by 74.3% of,

1
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Table 11

NUMBER OF ,YEARS SPANISH SHOULD BE TAUGHT

1

KINDERGARTEN -- 1ST GRADE 1.2

1ST -- 3RD GRADE 2.4

4TH -- 6THGRADE 3.7

KINDERGARTEN -- 6TH GRADE 17.1

ALL THE WAY TO 12TH GRADE 74.4

DON'T 'KNOW 1.2

group 1 (10-20 ye rs old) and only 68.2% of group 3 (40 years old;or older).

Groups 1 and 2 will pro ably be more influential than group,3 with regard

to attitudes that-Will shape the future of bilin6ualism iff this-comaunity.

Furthtrmore, most parents belong to group 2 and they are the ones that

have influenced their children's language preferences.

The younger groups (10-20 years old) have the highest percentage of

t6lerance for mixing English and Spanish in the classroom on the part of

-s-tudents---as-well-as teachers-. -

Despite'the strong positive attitudes towards the maintenance of

Spanish irn this community,vis a vis the learnibg of English, the respon-

dents realize that English is the language they need to master 67aChlivi

upward mobility(see Table 12) and to obtain a job. However, one Must pay'

attention to the percentage that the category "both" has for questions such

as "which language would you use all the time if you could'?," and "which

;language it most advantageous?" The respondents also realize that the

acquisition of-formal Spanish is not Vitally necesiary to achieve success

in lifeas this-is a precominantly English-speaking society.

44
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Tahle la '

ATTITUDES TOWARD ENGLISK'AND SPANISH

-5PANISH BOTH-- ENGLISH-

LANGUAGE:MOSI ADVANTAGEOUS:
TO KNOW IN U.S.A. 13.8 40.0 46.3

LANGUAGE MOST ADVANTAGEOUS TO
KNOW IN BILINGUAL NEIGHBORHOODS 28.9 44.6 26.5

LANGUAGE MOST USEFUL TO'
GET A JOB' IN U.S.A. 3.6 27.7 68.7

LANGUAGE YOU WOULD USE ALL
THE TIME IF YOU COULD 19.5 61.0 19.5

WHICH LANGUAGE IS THE ICST BEAUTIFUL 35.4 54.4 10.1

Overall, ttie' results indicate a strong attitude of support for main:-

taining Spanish as well as the conviction that children can learn both

languages at the same time without jeopardizing the acqbisition of English

(Table 11). Their definition of bilingual education is at odds With

Table 13

'DEFINITION OF'BILINGUAL EDUCATION

LEARN ENGLISH; KEE0 SPANISH 39.3

LEARN ENGLISH ONLY::
71

1LEARN'SPANISH- 24

5PEAK BETTER Fp-SELF IMPROVEMENT 8.3

'LEARN IN SP4TE-OF-LANGUAGE O

,CARE FOR EDUtATION OF 12 STUDENTS 2.4

'NECESSARY FOR SUCCEEDING IN THE U.S. i 4.8

DON'T KNCW' 11.9

4
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current U.S. language policies. Almost forty per cent (39,3%) of the
-

respondents think that bilingual education involVes not only learning

English but maintaining Spanish as well. "?

The Tavet Children Parent Sample

It was previously, stated that the children's language use needed

to be studied in relationship to the cqmmunity's pattern of language use

and that their level of language proficiency may be a function of their

parents' language proficiency and their attitudes towards bilingualism.

Wevi,11 now-address ourselves to this issue and the question of how

representative the parents of the six target children are when compared

to the community as a whole.

The sociological background of the ten parents interviewed is Com-

parable to that of the rest of the Community as a whole. Their attitudes ,

are most closely aligned with group 2, thbse who are twenty toforty years

old. This is,alsb the age,group to which six out of the ten parents belong.

It is evident, howeVer, that the parents sub-sampfe haS been,in Waukegan

longerthan the rest. Fifty per cent Of the parents have lived in the

area between 10 and 20 years as compared to 2.1 - 5 years which is the

mode for the community. However$ the majority of the Parents sub-sample

(80%) are first generationAmmigrants-- with regard-to generation of

residence in the U.S.'-- as compared to the community at large which is, a,

second generation cOmmunity.

The patterns of language atquisition within the parent's sub7samp1e

ore similam. Ninety per cent of the parent's sub,satple spoke Spanish as

their 'first language, which isAinderstandable since the majority are first
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generation ivsidents. None of the parents understood English first, in

contrast-with the -coarnoity 4ata _where 7-2% understood English first, then

Span ioi both. languages. Only one parent ieported understanding both

langbages first. This 'was one of the parents of a child who was placed

at level 5 in English. The parent's sub-sample. surpass the rest of the

community in skills in reading,--andwriting_as ,indicated on a self report

measure.

The parents of the six target children reported positive attitudes

toWard English ind bilingualism as did the community at large. The parents'

sub-sample tended to rate English as being more important in bilingual

neighborhoods than the rest of those surveyed. This is probably due to

their pattern of longer reside* the area.

The same attitudes were reported by h.e parents' sub-sample when they

were asked what the advantage-was in knowing Spanish when looking for a

job and which language they would prefer to use all the time. tione of

the parents thought Spanish-was helpful in getting a job, and one)third

(33.3%) chose to use English all the time if possible, with an even distri-

bution between the three alternatives (use Spanish, English or both).

There were iimilar results regardingi language use in social domains

-in the community sample and-the parents' subAample (see Table 6). The ANSI,

only difference 6etween the community and parents sub-sample data is that
%

the latter uses Spanish more across all doireins than does the community at

large cept when-attending church, watching T:V., and reading' newspapers._

,- With-regard to the,parents'.' self report of linguistic competence in

English, only the mothers of tiro of the level 5 children consider them-

selves to be native speakers of English. They alsO evaluate their Spanish
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skills highly. ,The father of two Of them was also very proficient

in English and this is prob-aily why Ana and Christina have reached level 5.

Paula is al extraordinary case for she is'a level 5 although her mother

evaluates her English speaking ,skills as "very little," her reading skills

as "acceptable" and she reports no skills in writing. Almost .all the

interaction beNeen Paula and her parents and relatives is in Spanish.t.

Cgar's mother has been in U.S. for less than two years and has no

skills in English at all. Her older children have to serve as interpreters

whenever she needs to corrinunicate iii English. Cgsar, Paula, Juanita and

Jose's parents all teport native competence in Spanish although the majority

report fewer skills in reading and particularly in writing. Paula's case

may be exphined in terms of the positive attitude on the part of her

parents for her learning English. Since they have lived in the U.S.A.

longerthan the LEP children's parents, that influence is already shown in

aswellas_her older hrother who s_peaks English well in spite of

using mainly Spanish at home.

As is the case with the comunity at large, the parents of the six

target children have very positive attitudes toward bilingualism, the

maintenance of Spanish and the teaching of that language in school.' They

statethat they want their children to acquire English and maintain Spaaish

so that they may have better job opportunities, be able to comunicate

with family menbers if they go back to the native countries, and be able

to -interact with recent newcomers from their country of 'origip. The fol-
.,

lowing statements reflect these attitudes.

"Porque si lleVa uno el puro inglis tal vez uno no pueda vivir

Con los mismos probleMas que llegamos airuf 1.1 egarn. c;s. allg."
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"Because if one only knows just_Enrsh perhaps gle wouldn't be

---able to live there. -We would return there-with ifie same problems we
-

cane here with."

"No lo necesitan (ere*spaWol) si se quedan aqui ... perp un bilingüe

tiene mejores beneficios aqui."

"One doesn't need it (Spanish) if one stays here -- but a bilingual'

has better advantages here."

"Srsirve (el esparrol) parque muchos siguen llegando de M6xico y

entonces de todos modos el idioma no muere allf."

Ytes; it's Worthwhile (Spanish) because many people keep coming from

Mexico and that way the langu-age doesn't die."

Some of the parents blamed their dropping out of'schoo.l.on language
-

probleins and laci of-qounseling. One of the parents pOinted out to:One

of the investigators that she wants her daughter to speak both languages

"so ihe_won_!I go-out like me."
L,

jhe majority of ple studies dealing with language usage in Hispanic

coinmunities have pointed out (Hudson-Edvards.and Bills, 1980; Solg, 1980)

that Hispanic communities such asthase of New Mexico in _the Southwest,

or Miami, Florida, represent yet-another example4Of a shift from Spanish

monolingualism to English monolingualism Other studies, hoOever, state

the need to consider the sociolinguistic dynamics of communities such as

the Rio Grande Valley in South Texas (Amastae, 1978) or East Harlem in

New York (Pelk'aza, Attinasi and Hoffman, 1980 ai cases in which these

communities aim toward a more stable balance of both tanguages. It remains

to be seen if the latter situation may be one that develops in Waukqgan

provided that the community's attitudes and desires are reinforced by

language planning efforts aimed at achieving a stable bilimual qpmmunity.
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The School(The Classroom, The Target Children And Their Teachers

-;The-sgbool... After observing the three schools and choosin(children,

from two classrooms in different schools (B and C) as possible target

subjects, School C was chosen to carry out the study. There were several

reasons why we chose all children from the same school and classroom:

a) children with all the different proficiency profiles in Ll and L2

needed for the study were found in the third grade classroom in school C,

b) the subjects spent the whole school day in the bilingual class, and

c) the teacher was very willing to cooperate in the study and_seemed to
.

be more at ease with visitors in the classroom.

The school is attended by 724 children from different cultural and

linguistic backgrounds (47.5% Latinos,k.15.6% Blacks 3 % whites, 1.0%

oth,r). A large per cent of the school population is used. The school

has a large Title I component. The ichool principal is Latino. There

--are-40:-teachers. in. the school.. _The Bilingual _or
n

4
spans through grades K-- 6 and it has nine teachers instructing 216

this_schbol

children.

The school building,ha.an old and a new wing and it is well kept

and'organized. A floor de cription of the school can be seen in Figure 4.

The classroom. The classroom where the data for the study was

collected is 1 of 31 in the schbol. It is situated on the floor of the

new wing of theschool (see Figure 4):

The classroom is well lighted and aired. The desks are movable.

Generally children have their own desk although they may have to change

desks or move to a different table for group activities.
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whole classroom works together. ,
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'Figure 5

Subjects' Seating Arrangements

j Window I

Table 14 idefies the children by name-aCcording to their proficiency

descriptions in Spanish and English.

Table 14

Children's NM and Proficieney Description

Paula High E

Ana High E

Carmen Nigh E

Juanita Low E

asar No E

Jose'

A

Nigh S

Low S

No S

Nigh.S

Nigh S

,

Low E L S
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Paula. Paula is proficient in both Spanish and English. She attended

the bilingual program-while learning English. In the classroom she takes

'the role of the socializer. She gets along with everyone an4 relates well

with all children. She can successfully switch from Spanish to Standard'

English to Black English within the same interaction.

She sits at the same desk all the time, eicept for reading instruction.

During the morning activities she usually sits with English-speaking children.

Figure 6,shows the intermediate area of the classroom where she sits. In

.Figure 6

Paula's Physical Classroom Environment
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the aftermon Daisy (a Latina) takes Henri's seat and Martha (Latina) sits

atMTh4'sV desk. Figure-6-shows the position _of the video tape camera dur-

ing the day of Paula's recording, In her case, the language proficiency

level Vwas rated as a 5 in both Spanish and English on the following

criteria: LAS test-, teacher judgment, investigators' interviews. Only

her parents rated her Spanish proficiency as Level 4 (which is stillpigh).

The following is an example of Paula's story retelling spontaneous

speech section in the-LAS in_Spanish and English.

Storl, Retelling

English: There was a big animal. He wanted to drink and

he saw a bowl. He wante4 to drink lemonade andfil got sick. Then,

the friends, the big one, brought him some food, the middle one

brought him floweri'ind the little one brought him a flute gold.

- Then, they told him, if he was feeling good and he told them a

bit better.

Spanish: Una vez habfi una giganta y le gustaba cOmer y

una vez quiso comer en un "bowl" y era pintura y se enferm6

porque no le gust6 porque era pintura. Se sinti6 muy mala y se

enferm6. Luego vinieron sus amigosy el gigante el ma's grande,le

trajo pan, el mediano/grande le trajo unas floAs y el grande/

chiquito una trompeta de *plata y luego le dijo ya me siento 16s

mejor. Que dice luego", que dice, no me voy a comer pintura.

Paula lives with her parents and an older brother in a rented apart-

ment in an integrated white-Hispanic low SES neighborhood. Paula's mother

reports oral and reading ability in English and in Spanish. The family

5/P
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uses more Spanish than English for communication at home although they

-prefer to-listen to the-media t.e radio, newspapek, etc..). in English.

Ana. Ana is proficient in Englis

Spanish. A sample of her production i

and shows low prOficiency in

Spanish and in English is shown

in the story retelling section of tWLAS as follows:
4

Ana's,storY retelling

English: The monster,likes pink lemonade. He drank

something he thought it was pink lemonade, and it was pink

"ink. Then, the next day he felt sick and then, the three

monsters came_and the big one gave him some fruit, the mid-

dle size gave him_some green flowers and the little one

4 gave him a_goldeflute And ihen_he said he felt a little

bit better.

Spanish: La mujer. Ella, ella comi6 pintura. Se

enfermo. Los amigos les dio pan y flores'y una trompeta.

Bien un poquito.

The area of the classroom where Ana sits is integrated. Latino-

Spanish speakers, Latino-English speakers and Black and Anglo children sit

in that area for most of the day. Occasionally (i.e., for reading instruc:

tion) children go to one of the long tables in the classroom for reading

instruction. She interacts mainly with Carmen' and Stacy who are_English

-speakers.

Ana lives in a middle Class neighborhood with her younger brother

and her mother. They speakainly English at home. Her granmother lives

nearby and .Ana spends a great amount of time at'her grandmother's who'

-speaks mainly Spanish.
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Carmen. CarMen is -Proficient in English but shows almost no pro-

__ ficiency in Spanish. The following Is a sample of her oral production

as related to the story retelling section of the LAS.

Carmen's story retelling

English: The monster was drinking pink ink. He

got neally sick and his friends came and gave him sdnie

presents. The big-one gave him fruits, the middle one

some green flowers and the smallest one gave him a gold

flute. And the ... the monster said he will never drink

pink ink.

Spanisfo.-Comer pink paint.

Carmen has atten8ed the monolingual classroom since kindergarten.

She is now attending the bilingual classroom due to her mother's interest

indler learning Spanithso that Carmen can communicate ketterWith her

stepfather who speaks only Spanish. She is an above average student.

-Usually'she is involved in class work so she doesn't talk much with class-
,

mates Mien she,is working, except for less structured situations such,

as art and Spanish instruction.

Carmen's prect physical the classroom is the same

as Ana's which isshown in Figure 7. She generally refuses to talk in

Spanish with Spanish proficient children in the classroom. Most of her

interactions in the classroom are with the teacher and Ana in English.

At home, Carmen lives with her mother and stepfather in a middle

class neighborhood. She has an older sister and a younger brother living

56
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Figure 7

i,'Cirmen and JosE's Physical
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Note: Chart shows the camera location for the classroom
videotaping for each subject individually.

at home, Most of her life she has spoken only English at home. Recently,

Spanish has been emphasized at home due to the fact that her stepfather'

speaks only Spanish.

Jose. Jose' was describk as a child with low proficiency in both

Spanish and English by the criteria used for subject selection. He came

to the USA five years ago. He is attending a bilingual education program

_
to improve-hts English sohe can attend a monolingual classroom,

A samOle of Jost's,Oral production on the story'retelling subtest of'

the LAS follows:

0.



Jose's story retellihg

-Eng 11-Stir Themonster -Said -he never drink

lemonade because he is sick. His friends going to see

him and he brought some food.

Spanish: La seliora comi6 pintura y no le gustii:

Dijo que ya no voy a comer mgs pintura. Y el gigante

grande le trajo pal. El gigante mediano le trajo' flores.

y el gigante pequdfio le trajo una trbmpeta de plata.

The teacher believes that Josg may have some )earning problems. In

the, classroom, he spends a lot of time with a small group of Low English

proficiency children working on English reading and language arts and

Spantsh with the teacher aide. This group meets either in a testing room
,

in another section of the school or at a long table in the classroom.

Iazthksmall group, Jose" is more active in schdol work than

during sftssions involving the whole classroom. Even in this situation

he is 'very hesitant about everything he does. At times, other children

,

in the grouri or even the teacher -aide make negative remarks about him. *

In the large group activities Josg sits in the same iihysical

environment as Carmen and' Ana (see Figure 7): There he interacts more .

with 'Oilbert who 'is considered a behavior problem, Carmen and Ana do

not:like to interac with him., n general, he does noi get- much_
, ,



attention from the teacher or the other students when he is seated in

that corner.

At home, Jos6 livet with his mOther, father and several older

siblings. Both parents speak only Spanish at home and listen to the

media in Spanish. Both parents work full time so Josespends most of

his time at homerby himself or with an older brother.. They live in an

integrated (white-Latino) neighborhood. Parents report that Jose talks

a lot with friends on the phone but he is not outspoken when adults are

around. This lity be a case where the topic, setting and person are the

main determinants of the Jevel of proficiency of an individual. In

cases similar to this one, language proficiency should be explained in

regard 6-each one of the factors described above to make it relevant

to the individual and his/her real needs.

Juanita.' Juanita was described as a child of high'proficiency

in Spanish and low proficiency in English by the criteria used for sub-

ject selection. A sample of her oral production as collected from the

story-retelling subtest of the LAS follows:
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Juanita's story retelling,
P

English: The monster is drinking painting and he i

sick and three friendS
*

Spanish: Habra una-vez una giganiita morada que comi6

helado rojo y se puso enferma y dijo que era pintura roja

y le regalaron una mata y una trompeta y dijo que ya no

volverg a comer pintura,nynca mgs.

Juanita is a very dedicated student as,ipown by.her classroom bihavior

participation, task oriented, etc.). Despite her lack of English pro-

ficiency she is perceived as a good student by teachers and students. She

is gooSin other subjects, especially when they are introducedtn Spanish.

k

She follows instructions and does worksheets and homework as told.- In the

class, she sits with the low English proficiency group who works with the

teacher aide most of the time, except for activities involving.lhe whole

class. Either in the small or whole class situation she likes to partici-
_

pate and compete fully inclassroom activities,

During the whole class activities she sits in_an integrateit pati of

the classroom. Her immediate physical classroom environment is il/ustrated

,in Figure 8.

She tends to interact with everyone in the classroom, even.When she has

trouble communicatiti, but she prefers.to relate to other Latino,girls

in the Class, especially in more informal settings (i.e. , art sesston).

She has been in the USA 'for less than one year. She lives with her

mother, father, grandffiother and two ydunger sisters. They live in a low

SES neighborhood composed of mainly Latinos and whites. Spanish is the

main language used at home even when listening to the media. Juanita's
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Figure

j&ccicassrOOr Envi roment
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mother, and granchcithr s!ay at hbme and they try to stimulate and help the
ft " V-----

'il.
..

, children a great &It which se* to enhance their self image,7cand motiva- ,

tion ;in' the school-Setting as seen by Juanita's* performance iyi school.
. .
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cgsar. Csarsilow shows--hi;gtanish proficiency and very loW Engltsh
1

pioficiency (,Level ,I- II). A sample of Ms story.,rete1.1.ing yerformance

In tf.1.2 LAS folloyisl

'thar's storYretgling

--"- 1.

.ikEng-lish: (Only when asked; no spontaneous speech.)

A monster ... The monster he drinks ink. He is sick, he

says he does Hki ;it. He are sick.
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Spanish: Un gigante quequerra Comer una sopa de

fresca y no era de -fres-a -errIpintura y-estaba muy enfermo

y al rato se mejor6 un poquito y dijo que ya no iba a

coffer mis,pintura.

Cgsar has been in the USA for less than a year. He is a very out-

going and friendly boy,,who tries to relate to everyone in the classroom

in spite of his difficulty in English. In the class is Nery interested

in learning English.

During most of the day he sits with the teacher aide and the other

children who are learning English at,a long table in the classroom or in

a testing room in another area of the school._ Fdr activities when the

whole class participates, the configuration in his classroom environment

is shOwn in Figure 9.

He is surrounded by either Anglo-Atherican or Latino children who are

knglish proficierit. In whole class squattons, Cesar tends to inteWct4L

mainly with Arturo who is bi,lingupl but he likes to interact with-other

children as well. Although he tries very hard to learn and practice

English, Arlos can be Abeh4ior problenrs-o the teacher has to assert

cqntrol over him cdrittantly.

6,

At home, Cgsar lives with three brothers and his mother who is k

unemployed. They in a low SES mixed Hispanic-Black neighborhood.

Hiiirother did not finish elementary school and has. no English proficiehicy

at all. Spanish is the only lan9gage used at Home. They listen to the
.. 7.----

Spanish media
---- -- -,_



Figure 9

Cisar's Physical Classroom Environment
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The teacher. The teacheris Anglo-American and is fluent in both

Spanish and Englisil. She is in her second year of teaching; She is verY

organized (as refiected in her classroom manageRent techniques and in

her work plans) and -committed to her thhing. Usually she prepares
, -

lesson plans for the teacher aide to worR with the Tow English proficiency

group, in-Scianish.and/or English'reading'and Tanguage,arts. *She has set

--,routifies in the classroom but she is willing to change the routines as

, needed. She keeps discipline in the classrooM, although children'are

free to move around at certain times of the day or during certain activi-

ties. She is pleasant and has good rapport with he'r students.
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The teacher aide. *.The teacher aide is Puerto Rican. She is a
11

native Spanish speaker; sle kntvos English well, althoughshe speaks

with a strong accent. She prefers to speak in Spanish and prefers to

-... relate to the Hispanic students in the class. She is insharse of most

6'-the activities in Spanish reading, English reading and 1a5guage

arts with the four low Engli-sh proficiency students. She heiPs the
. .

teacher correct papers for the whole class. Although the teacher

specifies th'e activitiestto be carried out with the students, she spends

a lot of time speaktng to them in Spanish on topics of interest to the

children.

Relationship Betdeen Current Tests
Used To Measure Language Aroficiency

And Children's Actual Knowledge Of Language

Rationale And Probqem

Tests of language proficiency widely used in,bilingual progransyary

in the type of constructs used to measure proficiency. Some tests measure- "-

vocabUlarY knowledge, Othert Measure the use of certain grammatical forms

,varying in complexity, still other tests use a more compleie const c ,

where function as well form of language are taken into account to deter-
-

,

mine language proficienc

In general, though, th

i

test constr:uêts are bas'ed on adult eg.péta-

tions of what children should be able to prodUce linguistically rather

than on what children actually do. It is as though the dichotomy between _

what test measure and what children do linguistically make the relation-,
ship between the content of tests and the child's language repertoire non-

colruent. As such, what tests,m0asure becoles irreleOnt or tóW,narroiw
,

in scope to portray fully the adual-richnesi o.f childr6's natural. ,

-

language repertoire. Thus, children are penalized for not produtfng

what adults,As test developerS, feel,they should proaTI:e and, in tOrn,

it is impossible to account forthe real. comunicative competehce of children.

To deal with these issues qualitative analysis of.the language

repertoire of the six children and the content of existing tests was undertaker',
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Interactions obtained in classroom setting& and homes were analyzed.

We do not intend to make generalizations from the findings at this stage.

The different levels,ofproficiency of the children in the-study, though,

were representative of children attending bilingual programs and, as such,

their language behavior may be similar, in terms of their communicative

repertoire per 'level. Finally, it is not the intent of the paper,to make

judgments,about the tests. used in the analysis.

The intent of the study is to bring up examples of ways in which

current test instruments and actual children's language are non-congruent,

so as to specify the need for new constructs which are based on what

children can do linguistically. -As such, it is expected that most, if

,
not all of the different aspects of communicative competence will be

.

involved in the detemination of language proficiency in bilingual

children. Tests devqoped from this perspective should be more holistic

ivature and take into account the richness in language use (form and

-fiinction) found inrchildr61's natural language repertoireS,

40.regard to More holistic perspectives in communicative competence

testing (i,e., cloze tests), integrative 'views of communitative compete7
,.

(7 i

Xive shown the need to evaluate form and function of langUage when deter-

4
mintng leVels of proficiency, in,second language learnirs: Carroll (1978)

k s-f , . .
:.. ,

' has djstinguished theee levels of proficiency (basic, intermediate and

. advawed). He defines levels in terms of ten evaluation criteria which

t

, The crite.ria are: size, complexity, range, speed, flexibility, accuracy,

appropriatenes,s, independence, repetition and hesitation. Morrow (1977)

has suggested that communicatA tasks can serve as integrative tests of

the learner's communicative competence. Morrow (1977) provides a list of
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criteria wtich could be uied to evaluate these types of tests. They

are comprehensibAlity, appropriateness_,.
grammatical accueacy and natural-

ness of response.

The folloWing section of'the repoet presents some data which may

shed further light on the issue of predictability of communicatiVe com-

petence through grammatical vs communicative competence tests.

The issue of,congruence between test constructs in language pro-
,.

ficiency tests and children's language_repertoire will be explored by

comparing and describing examples which illustrate the relationship

between what the test measures and what the children actually produce

,lingustically.

Test Constructs And Predictability Of Language Proficiency Levels

In selecting subjects for the present study, one of the criteria

lused was the Language Aisessment Scales (LAS) results. :the LAS is based,

. I

pm the premise thit lang4age.consists of four primary subsystems: the
_ _

phonemic system, the referential system, the syntactic 'system and the

-, pragmatic system. The test includes five subtests described as phonemic,

,minimal sound pairs, leXi,oal or vocabulary, and sentenCe comprehenston

.and production (a story-retelling subtest which measures P ragmati; use

of language).

For most of the six Gbildren chosen in the sample, the LAS-results

showedlevelsofprofipiency which were.the same as at least two of the

other three criteria involved in the selectiOn procets, namely the prOfi-
,

ciency levels as determined by the teachers, the investigators and the

parents. Only'in three cases, and with the Spantsh proficiency test,' was

there a difference between the levels assigned by the other criteria and
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the Lea,results. An analYsis by subtest was done to determine whether q11

_

isuptests or some of them were better predictors of proficiency levels.

The LAS Manual and Technical report (De, Avila, 1975) does not explain the
4t

method used to determine the cut off points which delineate the different

levels. The cut-off points are described in Table 15.

Table 15

Interpretation Of-LAS Scores.In Terns Of Levels

Score Description Level

85 to 100 Totally fluent in English
(or Spanish)

75 to 84 Near fluent in English
(or Spanish)

65 to 74 Limited English (or Spanish)

$, 55 ta 64

54 and trr

speaker

lion-English (or SpaniSh)
Apeaker, apparent ,1 in-

Ouis ti c defi ciencies

4fon-triglish
Speaker, total linguistic
defi ciency

5

4

3

A per cent of right answers per subtest was determined for each

,subject. 741e..16(A and B) shows this informatiOn as well as the sub-

/

test proficiency levels using the same breakpoints as for the total

scores. The data were reviewed to determine which subtests and how often

the subtest'scores differed py two or more profiOency levels from the

/
total scOrei. Subtest scores were defined as non4congruent with the

,

total score when there was.a difference of two or more levels of profi-.

Cldftcy between the subteSt,and the totarscore.
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Tab 1 e 16

Per,Cemt of Responses, According to Subtests

A - English Test

,

Subtest

Paula Ana Carmen Jose Juanita Cecar .

% Level % Level % Level % Level % Level % Level

I Phonemes

II Minimal Sound Pairs

III Lexicon,

IV Oral Cbmprehension

V Pragmatic Use
of 1angua9e*

100 5

100 1 5

00 ' 5

100 5

-- 4

93 5

100 5

100 5

90 5

-- 5

96 5

95 5

100 5

90 5

-- . 5

70 3

90 5 ,e,

67 3

70 3

-- 2

86 5

90 5

75 4

40, 1

-- 2

47 1

,47 1

7Z A
62 3.

-- 1

total LAS Score

and Level 86 5 98 5 95 5 57 2 57 2 43 1

*For subtest V a level was assigned according to different factors (see'De Avila 1975).

, B - Spanish-Test _

Subtest,

Paula Ana Carmen Jose Juanita -Utar

% Level % Level Z Level 7: Level Z Level Z. Level

1 Phonemes

11 Minimal Sound Pairs

III Lexicon

CY Oral Comprehension

V

of Language *

86 5

80 4

100 5

IRO 5

1,,f

-',, , 5

80 4

60 2

94 5

99 5

,

86 5

45 1

92 5

100

73 3

-95 5

100 5

100 5

93 5

95 5

97 5

00 -4
.

: ....1., ,5 .

37 1

95 5 .

94 5

90, 5
i 1

..1.:,-, 5

,
,

Total LAS Score
and,Level. 5.: 5 61 2 50 1 86 4 96 5 90 5

-,---

**For subtest V a level was assigned according to coherence of content of the story, repeated

syntactic ef:Fors, word combination,
completeness of sentences, accuracy of story.

A review of the 'data in Tel:;le 16 shows that for the English test On

six occasiOns the subtest provided a score (level) to, or more levels re-

moved from the level' assigned by the total 'score. In' this case, the

levels shown in the subtest were usually higher than the-levels assi'gneci

by the total,score. This difference in levels appeared in three different

subjects and only with the low English proficiency sUbjectS (leVe1s-1,, 2

.
and 3) who were' learning English-as"vsetond language, ,.In_general, it

. con be said that each one of the individual subtests is a good predictor

of the total Jevel of proficienty for English proficient children but tp---
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tended to vary some,with low English
proficiency children, especially the

lexicon and.minimum sound pairs. For that reason then, the whole LAS

English Iest score is a better predictor of the language proficiency of

the students. The story retelling subtest (pragmatic use of language)

proved to be as good a predictor of English proficiency as the total

score for all children.

In the Spanish form of the LAS, three of the five subtests (phonemic,

lexical and oral comprehension) produced scores with two or more levels of

/
difference from the total score. Students were overscored by the subtest

while the total score s owed thuch lower proficiency in Spanish. These j(

subtests by theMselveswerenot good predictors of language profiCiency

guage. Again, the only-subtest which seemed to predict the-levels of

profiCiericy of the,6hi1dren tested,as well as the-total test;score was

levels, especially in 441dren who were not highly

the pragmatic use of langUage subtest, which measured communicatfve

competence as determined by the conStruct used for scoring this sec-

tion.

Since the LAS is one of the most widely used tests of language pro-:

ficiency in bilingual programs, it seems worthwhile to do a larger study

to determine if these differenceg betweem the total and subtest scores

occur often enough to call for-a review of some of'the subtegts.

Our LAS data (seelTable 16) seem to go along,with findings by*Savtignon t

(1972), Tucker (1974) and Upshur and Palmer (1974) which indicate,thsat

municative competence tests are,-in general, better predictors of language

proficiency than grammatical compeynce-based instruments.

Since the previous studies were done with college students, these

findings suggest that the same holds true for younger children who are
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learning a second language or who still have not attained full develop-

ment in their first language.

Congruency Between Some Tests Widely Used To Determine Language

Proficiency And The Children's Actual Language Repertoire

While some tests used to measure the language proficiency of bylin-
.

gual students are based on constructi where several 'aspects of language

are measured 0.e., LAS), others measure language proficiency by looking

at only one aspect of language (i.e., vocabulary or syntax).

The James Language Dominance test is based on a Vocabulary (produc-

tion and comprehension) construct. It is a test widely used in bilingual

programs to determhne the children's levels of language proficiency.

Although the test is to be used with K through second grade children,
-_.

.
,

school districts also use it at the higher elementary grades. The test

has a form in Spanish and one in English; both have the same vocabularY
.,_

-'e 1

items':
--....

.;_
.

....._

Each form of the test contains a section on.production and one on

comprehension of vocabulary. Pie lest-was developed to evaluate the

"language competence" (James, 1974, p. 10) of students in Spanish and

in English. Although the manual states that the items are listed in

-order-of difficulty (James, 1974, p. 11), there is no explanation of the

criteria used for item selection.

\-Uging tbe Wbofe corpus of utterances which appeais in the interac-,
. .

tion repertoire of each subject in the language proficiency study, we

checked to determine how many of the items which appeared in the James

Language Dominance Test also appeared iq the children's language repertoire

)611ected during a whole day of school. 'This content analysis may sive us



.an idea as to whether'the items in the test occur frequently in children's

speech and whether the words are indeed organized in order of difficulty.

The anklysile the.English production subtest shows that 9.items

out of the 20-items appeared in the children's school language repertoire.

Six items appeared in the repertoire of two of the three children who

were proficient in English while none,of these items were used by the

other child. Jose% who was rated lOw in proficiency in Spanish and

English, produced three items.

The items which appered in the-school repertoife were Mostly those

Mich were related to school (book, pencp, sitting, talking, eating,

scissors and hothe). One interesting firkling is that items lsted in Eng-

lish such as talking, eating, sitting, and drinking do not appear often as

Ling:forms in the children's utterances bUt just as talk,-eat,sit and

drihk. This verbai form seems to be more pommon f. n the children's language
,

repertoire..

In the case of the home repertoire eight items appeared in the children's

home repertoire. They mostly appeared in English proficient children. Some

of the items in the test were the same as they appeared in the tchool's

repertoire (house,,pencil, eating, talking,sitting). Thus, in reality

on three new items appeared and with very low frequency (two times maximum).

-Ziply 12 of the-29 items appeare4 in the4otal data and the lirqer number of

occurrences was found in the children who were proficient in English. ,

Wheh we examined the English comprehension subtest, Only four items

appeared in the children's school repertoire (show, chair, swimming and

dog). The ha form listed in the'test did not apPear when a child used
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swiri) which are at the beginning and at the end of the test; a suzmorising

finding if one .*assumes the items are ordered by difficulty level.

Six items appeared in the home repertoire data artwo of them had

occurred in the school repertoire .(dog and swimming). In all, only

eight items occurred in the overall children's repertoire out of the 20

which appear in this subtest.

Only four items in the Spanish production subtest occur at least

once in the school repertoire of the six children. Again, casa (home)

appears to be common, together with other items which could be related

to school activities (tijeras, sentado, libro). Six, items appeared in

the home repertoire. They were used only by the two children who were

highly proficient in Spanish. Four of these items did not appear in the

X
school reperitoire (plato, come, habla and 4piz)A Thus, only1 eight items

out of the 20 ,appeared in the children's total col

Four items from the Spanish coiprehension sub

repertoire Ilumbre, zapato:46erme and. nada). These iteMs- dei hot lappear

as listed in the test but modified according to ethnic differences or

ected repertoi e.

est appeared itithe school
_

discourse preference of children (fuego,, tenis, dorm(.and nadar). Six.

tk

items occurred irithe home repertoire. Of these, five were new items

(carro, cuchara, estufa, 1illa, Flora). In all, only 9 out of 20 items,

appeared in the total collected repertoire for the six children.

Ln c1C1us i on, we fold- that .only a lry_. smathizart,,ef,4he

language'repertoire, in terms of number of utterances, was taken inio

account in assessing the child's language proficiency via the vocab ry

iteme in the test (range fro6% to 8.4in fnglish and'from 0% to 4.2%
"..

,

in Spanish): From this perspeCtive, the Children Mey seeln\.to be midi'



less proficient than they would appear to be if the Whole children's language

repertoire was used in the assessment. Since this is a content analysis com-

paring test content to children's actual language use in natural settings,

we are not trying to imply that the children did not know the iteffs in the

.

test but that they may not occur with high frequency in natural language

settings. Part of the problem is that tests are usually designed by adults,

according to adult expectations of what children can do, rather than from ,

observations of what children actually do do. The data, as analyzed, show'

little congruence in terms of vocabulary used by children and what this test

of vocabulary measures. In general,\the test tells us very little about the

vocabulary the children have mastered and almost nothing about their language

proficiency.
,r

Another test widely used in bilingual programs is the Bilingual Syntax

Mea tire (BSM)(Btirt et al, 1975). Tyst test measures language proficiency int.1
terms\of language -devOopmnt using a syntax conftruct. Syntax was cn sew

T f r
as kineasure of Oroffciency becaUse theauthors i4ought that: 1) VbCapulary

, 4 f

varies according to experience and bilingual children hive very heterogenous

backgrounds (sociajly and culturally) in terns of experience; 2) Pronuncia-
.

tion varies,a great deal across dialects 'and idiolects, and accent as an aspect
,

of_pronunciatton is an indicator of Ottviaspects such as SES, ethnicity, etc.',
(

. ii,

, than Of language prOficiency and $) Functional use of language, is hard to
,

grOduce systepakajl,Y; efficiently,* naturallty in large numbers sof;children.
f(i.

'The tett has, a :form in Spariiih and one in English and the score,l,s

%

mainly based on the use of different grammar structures which appear in

children at different stages.of language developient. The tett uses the

"structured conversation" (Burt el al. 1975, p. 14).tecnnique of eliciting



natural speech. It was developed and normed with,K through second grade

students, although it is often used with older children in elementary -.'.

schools. This test places children in'five proficiency levels; Level )

-- no proficiency, Level 2 -- some comprehension but not oral production

proficiency; Levels.3, 4 and 5 are determined in terms of particular

groups of structures acquired hierarchically by children is they are at

different levels in the language acquisition process. Cut-off points to

define levels were determined,by setting up points where at least 75% of

the children had acquired a specific set of structures. Thus, a score

of 95-100 indicates the child is at Level 5 (Proficient), ai store of .

85-94 indicates Level 4 (Intermediate), and a score of 45-84,or lower, .

corresponds to Levels 1 or 2, depending on the degree of comprehension.

Table 17 lists the different structures that both the Spanish.and

theEnglish.tests measure.
,

List,of StruCtures Measured by Items in BSM

Spanish
Structure

1. Present Indicative

2. Possestive, article

3. .Adjective Gender

4. Comla (ester), article

S. Copula (ester), adjective gender

6. Trogrestive (ando/ iendo)

7. Copula (ser) ;

8. Post Sulnctive,(PerfeCi)

9. Reflexi4.(se) indirect object'
pronoun, infinitive '

10. Reflexive,(se) direct an0
indirect object *nouns

11. Reflexive(se), conjunction
(que)', present subjunctive

12. ReflexivelseL artiCle, direct
and indirect object pronouns

13/ CORSunetiCviV(llve). PreWt.'
. sutijunctive

Structure

1. Short plural

2. PlUrol copula

3. Singular Copula

4. Article

S. prwessive-ing, plural
auxiliary, plural copula

6,. Article;'plural copula

,7. Singular auxiliary, tinplar

6. Progreis114.ing

B." Long plural

10. Perfect conoiii4a1
,

11, Possessive

12,, Past irregular

(
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I.

Each test *Spanish and tnglisTirhaS iterit -which
-

strttctures or severa1 of them which occur together as 1

eight'structures are part:of the proficiency repertoire

Levels 3 and 4 , while the other five appear in Level 5

.in English).

With this data at hand, a Cheek-6f e.ach chirdTS cl

repertoire was carried out to determine how many of the

--- -actually appeared in' their natural interactions_.

,Tables 18 and 19 show the list of struaures measu

, ,
:%

t

miasure individcial

isted. The first

of children at

chi 1 dren ( rofi ci ent

assroom interaction

structures listed

red and the total

nUmber of octurrenca pir-child in- English and in Spani

Table 18
I.

3tnrctores Meesered by Item le the $9! awe their

Occerrence in ChIldren's total Language Repertoire collected

111R191 FCAN

sh:- The criteria

, -Ont

ProfiCienCy

Lel° S

Proficiency
erre] 5

Proficiency
Level 5

Proficiency
Level 3

.10-Se.------

total Use:19

Proficiency
Level 2

Proficiency

Levet 1

.

Strad:mires
_,

Paula
total Use-1148

AM4
Total use:9S

Carvell

totpl Use:127

4iiinfti

Total Use: 19

--Cesar
Total 17se:25

0 Occor-
reacts i

I Occur-
reficem I

I Occur-
rences I

!Dear-
fleeces I

R Occer-
,rences I

IOccur-
rences I

,

1 . O r e i r t P i i i s T _

2. Floral Covets

3. Shopaer Gilds
__-.-d Article '

5. Prigeesslee-ing. plural
oweilieri, plural cowls

S. -Article.-plorel pools

.7 Zi1;410.0,i'jhrittlItrycsin _-
gliter -csolls imir e&Al t

S. Progressive-leg

L. Von Plena
18: -Perfect carolitlene1
11. Possessive

12. Pest Irreiglar

,

. `It -
13

60 '31.9

12

1

. 27t*

17

4

3 .

23
..

.

10.1-

-6.9

6.4

4.8

.5

14.4

9.0

.5
1.6
1.6

12.2

'

.4c ,.6

'--

42

19

3

-

5

5

21

3

--

44.2

20.0

3.2

1.1

sA
6.3--
5.3

26.3

16

7

513'

12

8

-
_

7

10--
2

, 15

12.6

5.5

39.4

9.4

6.3

-

5.t-
7.9

--
--
1 6

11.8_

--

2

1

4,

2

2

--
-
--

7

10.5

5.2

21.1

10.5

f.z.
10.5

--
-
--

36.8

'

--

--

6

3

-
8

1

- -

31.6

15.8

5.3

42.1.

--

5.3

2

-- /

13 '

--

--

I

-

7.7

--

57

7.7

3-.8

,

--

Ilital.E.erovs of
... .

1itterincrs is English 876 591 03 ir )11

Pert:Met f Intersects

8019 Tested Stroctores ... 27.8 20.7 21.5 18.4 12.1
,

21.8



Table 19

Strictures %enured irr Itsis is the ISM asi 13e1r

Occurrence la Calldrta's Total teetweee Repertoire Collected

55A5I54 -FCAR

Proffcleacy
teve1 5 ---

Pro(iciewcy
-level 4-2.,

Proficieacy
level 1

Proitcieacy
level 3

Proficiesfy
level 5

Prolifiescy
level $

. Child
Peta)s

fetal Use: 28

Ana
Total Ow: 418t11

Cermet
Use Z

Josi
Total Ue: r

Joosits
Total Use:102

CAIr
total Ose-77

Strictlres 00cctr-
motes, %

fCiftvr-

reacts %

fOcctr-
maces %

f Oct.,
ri0- 4

1 Occtr-
reacts %

8 Occur -

reacts '1--

1. Preseat iodic ive

2. Possessive, i le

3. A4jecti

4. Copula (ester). erticte..-

S. Cowls (ester). adjec-
tive wader

6. Protessfie leado/leado)
amilisry (ester)

7. Cootie (ter)

t. Past Sobjtenctive
(Perfect)

lectecat (sc). %direct
object protoon. infini-

..
tive .

O. Selleelee (se). direct
NA ladirect object
WWWWK

1. Reflestve (se). Coolisec-

tic* (ate). Pretest
sibltoctive

Z. Reflesive (se). article
direct sod ladirect

*Jett prtratas

3. Csajimactlosi (ue). Pec,
sent_siiiiirct-Jyt'_ _ _

--

-
Z

8

1

1

13

1

.. -

1

--

"

_ 1

--

- -

7.1

28.6

3.6

3.6

46.4

3.6

- -

3.,*

a

,

33

r
--

- - ",

--

--

--

3

--
t

s

..

- -

A
--

1

75

25

- -

...

--

--

-.

2

...

. -

.-

--

...

-

''

100

1

...

...

3

1

7

4

..

7

1

3

4

3.2

--

-_

9.7

3.2

22.6

12.9

-.

22.6

3.2

9.7

12.3

2

--

10

13

1

11

37

--

--

11

2 i

-. ,

r

16'

2.0

--

9.8

12.7

1.0

10.8

36.3

-fl

10.8
,

2.0

..

14.7

6

4

6

5

3

--4-

21

--

19

3

3

3

7.8

5.2

7.8

6.5

3.9

5.2

27.3-

--

24.7

3.9

3.9

3.3

otal Comes of Total
Uttereaces is Swap, , 187

-.

SR 9 287 . 'It 552 '

,ercent of Utterances
lost 'Tested Strvffares
.

15.0 6.9 2.2 10.11 10.7 11.4

'quote: Conversetion la Soaitish with tioectarricr veinly annasyllab es.

for Level 3 performance is .that the children produce iOx or less of the

structures 14sted.-from items 1 through 8. Level 4 cildren are those who
4

produce seven or more of the first eight'listed_strUctures (tested throughr-;-.-_ ........

ten 'items). Level 5 children are those who perform
1

well in' six out of
i ,- .

,

the eight items which measure the use of structure nine through twelve .

as listed-in Table18 an'd nine through thirteen ad listed in Table, 19,._

. . i

The English test results shag that a larger Cin lumbers) and'more

varied'number structures appeared in children proficient in English

(Level 5 according to our criteria) while ye?, tew were. used by children



at pmfia-iiilieltf,
_students were the singular copula, the progressive and.the past irregular.

'Of these, only the past irregblar is amongthe five structures which deter-

mine Level 5 proficiency according to test performance. The long plural

and'the perfect conditional appeared infrequently in the balanced bilingual

subject. They did not appear,in the other two English proficient vibjects

in the sauple.

The analysis of the total repertoire indicates that most of the

styucturesikpeared in.the English proficient,children. In general this

test uses a very low percentage of the total language repertoire to

determine the:1an9ua4i-proficiericy of these children (from 12.9 to 27.8'

per cent). If one accounts for only a small sample of the children's

language repertoire then One is virtually jgnoring a-large sample of

what children can do linguistically and-is measuring"only what adults

feti is important in language proficiency.

Tables 20 A and B show the occurrence of the different English struc-.

tUres at home and in school separately. These tables demonstrate that

even the low English proficient children use more English at home than

they do in school, This may be due to the more structured sittlation in

;
the...classroom and the fact that these 1.EP ch4ldren are grouped together _

for tnstrUction. Aaybe if these=children,interacted more wiih English

spekkers the patterns will Change. At hcae, the data were collected in
I.

situations which involved children playing with siblings and friends; ih

those,situations it appeared that English.was used more frequently in

spite of'the low proficiency of the subjects.

1 7-7
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la ow ow 411614 .

TAb 1 e 20

A Structons Mrtorti 57 It* w. in tist I34 sw4 ?nor
^ Occur-rm. in CIslo-er's Wool lisep.spe Itirertairt

laantr 9'
-

tails
,

Strwturts

htlfscle041
34.41 5

ProfICIIIK.
.41 S

Prescstuy
1..41 5

Prescsewcy
'1.4..1 3

Proficle/t)
1..41 3

'1.0)0.,:,

, 440
4441 Us., 91 tout IP li 49

term*
144 el

Just
Tots1 int 6

Osamu
Tots) use 12

34sr-
Tot41 us. 73

, Ow,-
moos %

Coco,
eruts I

.54311
e Coca,-

reacts 1
Coco,-
riet.441 %

Ct tor-
rtnces S

Oct.--
rtnas

1 Saori P1oro1 16 17.5 3 6.1 15 22 2 25 -- 2 25.

2. 1.11.41 3440.14 C 1.1 -- - 7 10,2

3. 11144114 C.44,04 ZS 427.4 16 32.6 71 31.9 1 17.7 2 16 7 4 S.

4. 4411414 6 6.6 11 22,1 I Li 2 25 1 1.3 - .-t
S. heress1.4-1143. 41.re5

*nail i try . 0491. CON,14 1 1.1-, 2 4.1 , 5 7.3 - .. - ..
I 4411414. 91vr41 09.14 1 1.1 1 2.0 -- - -- .. ''..

7. Sigolt ardit*ry. 411+-
,412. mots De ilsIcle - - 1 2.0 - -- .-.4."
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When me examdned the Spanish test Aata, we found that a large and

more varied number of structUres appeared in the more Spanish-proficient

children (Level 5). Only one structure copula (ser) appeared in all

subjects. One structure (reflexive (se), indirect object pronoun, infini-

tive.) did not'appear in any of the subjects. It is interesiing to note

that the balanced bilingual subject, Paularproduced only two of the

five structures required for Level 5 and each structure appeared only once.

In general, a very low percentage (from 2.2% to 15%) of the total

number of the children's utterances were used in evaluating language pro-

ficiency by using the BSM syntax construct. In particular, the Spanish

test used much less Df the subjects' total repertoire than did the English

test, It seems again as if cbreht test constructs are too narrow to
r

i

-.-

cover the richness Df repertoire n the Children's natural language and,

_ .

as such, these tests oVerlook a great deal of the_children's linguistic

:Table 21 A and B shads the analysis done-With the school and home Spanish

language repertoire's data separately. Paulai-the-balanced bilingual -

subject used much more Spanish at home-6-wi in scho61: This is due in

part,to the fact that she was grouped with English speakers in the class-

room while at home she played with bilingual or monolingual Spanish

,

speakers. Table 12 if shcws that a very-ltivAkrcenta&-of tit-Nome '

guage repertoire was taken into,accoont in determining language proficiency

in Spanish through the BSM. This may-be due to the fact that the Spanish

I

used in the classroom was much less formal than the English used there.

In the case of the BSM most of the,structures measured in the test

appeared in the language repertoire of the children studied. More
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structures oppeared in subjects who were MO Oficient-tn Siranish and/or

English than in those less proficient in_those Itnguages. Nonetheless,

the test seeMs to measure only what adults feel children should know'to be

proficient in a language and leave aside most of what children do in terns

of communicative skills. .This happens in spite of the fact that current

research shcws- communicative skills to be better predictors of communici-

tive competence and'langUage proficiency than are grammar or vocabulary.

tes

The main problem with current test Constructs is, that they are based

on adult expectations

N\
of what children can do rather than on what they

actually,do linguistically. There is a need to find-new test constructs

for measuring language proficiency which are more holisfIC in nature and

show a knowledge of or are based on what c ildrala do with language. These

tests should approach the measurement of omMunicative competence from a

wider perspective where fo on of language are inVolved and where

natural language samples,are iisource of information about the language

proficiency of'each subject.

The Use Of Questions And Directives By Eight Year Old _
_

Hispanic Children In--Formal-And fnf,ormal Settingi

Use Of Questioni-ng Strategies

Rationale and problem. This section of the study.examines the way

Hispanic children, whO are at different levels of proficiency in English

and Spanish-ask que;tions of their peers during natural classroom inter-
,

action and in other informal contextt 0.e., home). The identification

of the social variables that influence the types of questions the children

use will also be'discUssed. We intend.to se0 if there are any differences

81
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in the types of questions used by children who are more proficient in one

or the other language when compared with children who are less proficient

in the same linguage.

As Ervin-Tripp (1977) has stated, certain communicative acts are

especially suitable for functional language enalyssis._ Duestions,_for

example, have a high frequency of occurrence, require responses by the

addressee and the audience, and are used to communicate a variety of

intentions.

- Some studies have been done which deal with the qbestioning S.tritegqs

used by English monolingual children who were the same age as those in-

cluded in this study.(Eryin4-Tripp, 1977; Dore, 1977; Peck, 1978). However,

Ia

most of the issues raish in those studies dealt with a comparison of

children's ,and adOts' discourse patterns. In our study we examined the

repertoire of quelions Used by six children of Spanish-English speaking

background who are at different level.s ofproficiency in, both languages.

Data and discussion- The aata for this study come from the child:-

child and child-teacher interactiontoth-inside. and outside the classroom

e

which were extracted from transcripts of the videotapes which were made.

Interactions are defined as a series of conversational_turns by tao or more

speakers around a common activity of topic, and which are temporally related.

AAltotel of 555 questions were contained in the total,data corpus,(home

4

andschool contexts). Table 22 lists the types of questions and hcw each

was tlassified:- The data were coded independently'by two experienced

cgders to assure inter-rater reliability'.

1

e
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-Table 22

Repertoire of Questions and Examples of
Communicative Intentions and Their Meaning

Pt.

Requests_for Information .... solicit information about the identity, loca-

tion, time or property of an object, event or

situation; e.g., tEn cual pigina vas til?

Requests for Clarification solicit more specific information when the

child has failed to undRrstand thc. referent

of the previous utterance; a reason or
explanation; e.g., Which one?

Requests for Approval .... to request a judgement or an attitude Ibdut-

events or situations; e.g., Do you think this

looks good?

Bequests. for Action ...._solicit Vie listener to perform, not to perform;

or step to perform an actionre.g:, Jos, prgitame

esta goma?

Request for Permission .... solicit permission-to perform an action; e.g.,

Miss Jones, can I finish this?

Yes/No Questfons .-solicit affirmation or negation of the propositional

content of the addressor's utterance; e.g., Are we

leaving now?

Rhetorical Questions .... solicit a listener's acknowledgment to allow

sPeaker to continue; e.g., Did I collect this

one? All of them. I'll tell you right now.

Hesitatton.Questions .... answer a question with another question, showing

hesitation and insecurity; e.g.
'

Here .... living

room?
t

83



I

_

Child .

Level .

A

Occurrences
and Percent

Req. Info.

Req. Clarif.

Req. Permis.

Reg'. Approv.

Yes/No Ques.

Req. Action

Rhet. Ques.

Hesi. QUes

92

Table 23

Number and Percentage of Questions Asked Per Child in the Classroom

ENGLISH

Paula Ana Caren Josg,
,

Juanita Cgsar
-Total

Questions
by All-children

Number-of
Used

5 5
- -

3 1-,2 1

Total Use: 52 Total Use:58 Total Use: 54 Total Use: 11 Total Use: 1 .Total.Use: 3 Totlgte

Om'. 1 Occ. % Occ. % Occ. % Occ. % Occ. 5 Occ. %
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Child

1eyel

Occurrences
and Percent
Req., Info.

Req.'Clarif.

Nett. Permis,

Req. Approv.

Yes/lio Ques.

Req. Action

Rhet.Ques.

Hes i . Ques .

Table 24

Number pncr Percentage of Questions Asked Per Child in the Classroom

SPANISH

Paul a Juanita Cgsar Jose' Ana
4

Canien Total Number of
uestions Usk'

5 5

Total Use: 2- A

Total Use: 4 9 TOtal -Use: rt. -TiWal'Use:*)
i
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Child

Level

,

03 Occurrences
.61 and Percent

Reg7 Info.

'Reg. Clarif.

Reg. Permis.

Reg_ !ypprolf.

Yes/No Ques."

Reg. Action

Rhet. Ques;

Table 25

Number and Percentage of Ouestions Asked Per Child in Informal Settings

ENGLTSN,

. Paula Ana

.

garmen . Jose.

..

Juanita Cisar Total Number of
Questions Used
by All Children

.

5 5 , 3 2

..

- 1
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Child

level

Occurrences
and Percent

Req. Info:

Req. Clarif.

Req. Pernis.

Req. Approv.

Yes/No Ques.

Req. Action.

.Rhet. Ques.

Hesi. Ques.

Table 26

Number and Percentage of Questions Asked Per Child in Informal Settings

SPANISH

Paula Juanita Cgsar José' ' Carmel
Total Number of

Questions Used
byAll Children

5 5 5 3 1-2. 1 ,

Total Use
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Total Use:14 -Total Use: 83 Toial Use: 34 Total Use: 22 Total Use: 2 Total Use: 0
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Frequency by language and proficiency. A frequency count of the

questions in the data corpus demonstrates that questions occur mOre often

in the language in which the child is more proficient. The children who

were more proficient in Spanish showed the following distribution: Juanita:

,Spanish 132, English 5; Cgsar: Spanish 103, English 12. The English

dominant children also questioned more in English than in Spanish. Ana

asked 74 questions in English and only two in Spanish, while Carmen asked

6/1 questions in English and none in Spanish. Although Paula and Josg

were rated as having equal proficiency in both languages,level 5 for the

former and level 3 for the latter, they still showed a preference for one

language over another when questioning. Paula made 73 questions in

English and 16 in Spanish while Josg made 14 in English. Paula's high

frequency of English questions may be explained by the fact that she

spends most of her time with Anglo-Alerican students. Josg, on the other
_

hand, socializes moreWith* the LEP students in the-elass and is not well

accepted by the English speaking students.

Formal contexts (classroom). An analysis of classroom questioning

patterns showed that requests for information had the highest frequency of

occurrence in both languages in the'classroom (39.1% for English and 47.2%

for Spanish), followed by yes/no questions (15.1% for English and ,24.4%

for Spanish). Requests for permission, fequests for clarification,'and

rhetorical questions had a higher incidence of occurrenCe among children

who were more proficient in English (see Table 22).

After comparing the types Of questions asked accordtng to levels of

proficiency, it was found dat in the formal'classroom context, in English

as well as in Spanish, children asked more information questions followed ,
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by yes/no questions. The third most frequently used type of request in

this context was requests fof approval (in Spanish), and perrdssion

requests (in English).

All.of the Spanish questions in formal contexts, were asked by Jose.

If we compare his,production of questions with those of students who are

level 5 (in Spanish), we find that his ordering by frequency is: (1) In-'

formation questions (33%), (2) Requestsfor clarification ,(25.6%), and, (3)

Requests _for action lnglish formal contexts, once again Jose

accounts for most of the requests (73.3%), since Cesar (level 1),asked

three questions in English, and'Juanita (level 2) only One of them. Josg's

ordering of the requestswere es-follows: (1) Hesitation questions (36.1%),

(2) Requests for clarifiCation (27.2%), and for information (27.2%). We

can infer from these data that children who are at levels 1- 3 have more

comprehension than production in terns of requests. Although Jose appears

to have asked more questions than all the students who are at levels 1- 3

in English, we see that most of his requests are hesitation questions

(36.1%) which shows his ling9istid insecurity. With regarde,to Spanish,

however, Jose demonstrates more competence in terns of his knowledge and

repertoire of questioning strategies. Theklika also demonstrate that

there is a considerable difference between 1eve1x5 end levels 1 - 2.in

tergs of the level of interaction. Level 1- 2 students asked only folir

questions in bOth languages, out of a total of_338 reque§ts which were

recorded in formal contexts.

It needs to be pointed out that the reason some of the childrerasked

certain types of questions in one of the two languages may be due to the

existing classroom structure. The limited English proficiency (LEP) stu-

dents in this sample were perhaps involuntarijy isolated from the rest of

89
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the students most of the time. .They generally worked in small, group

situations with the teacher aide, and the interaction tended to be in

Spanish. Even when the groups were reading in English, the children asked

the teacher aide questions in Spanish to which she also replied in Spanish.

At the same time, there is a tendency to group those students who are

equally prof"icient in both languages with English monlingual students.

This was the case with Paula- who was the most balanced bilingual of the

group and was always assigned to work with the English monolingual stu-

idents. It may be that her opportunities to maintain and mprove her

Spanish proficiency were curtailed whfle she continued to develop her

proficiency in English

Types of activities. We related the types of questions asked to the

types of activities in-which the children were engaged to,see if there

were any types of questions that were asked more frequently in one situa-

ttonal context than another. Tables 27, 28, and,29 show the types of

questions asked according to the type of activity: Language Arts, Reading,

Math, and Art in English, Spanish and,both languages respectively. Another

category included'here is informal talk. The category of "informal talk"

as defined before (see page 50) is less formal than the type of nterac-

tion which occurs during a structured activity dealing,with Reading or

Math, but is more formal than the interactions recorded in typically

informal settings, such as playing at home or at the park. It occurred

mainly when students were interacting among theMselves in the classroom.

With regard to the total percentage of questions used in the dff:-

ferent categories (see Table 29), we find that the ordering is as
-

follows: Language Arts (39%), Informal Talk (21.3%), Art (20,1%),
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Occurrences
and Percent

Reti. Info.

Req. Clarff.

,Req. Permts.

Req. Approv.

Yes/No flues.

Re41. Action

Rhet. Ques.

Hest. Ques.

Table 27

Types of Questions According to Types of, Activitiesin the Classroom

SPANISH

LANGUAGE
ARTS READING MATH ART

INFORNAL-TALK
(creaks, Class-
room cleaning,
etc.) TOTAL

Total Use:94 Total Use: 13 Total Use: 12 Total Use:18 Total Use:22 Total Use:152

Occ.. % Occ. % Occ. % Occ. 5 Occ. % Occ. !artlyg.ory

46 48.9 9 69.2 5 20 4 22,2 11 50.0 75 47.2

11 .7, 1 7.7 -- --, 3 16.7 1 4.5 16 10.1

1 . 1 1 20 -- -- 1 4.5 3 1.9

' 6 6.4 1 7.7 -- -- 4 22.2 1 4.5 12 7.5

24

7//

g5.5 2 15.4 6 60 -- -- jojOr 32 0 '39 24.4

3 3.2 -- -- --
--Jr

33.3 1 4.5 10 6.3

--

.
.

2 2.1 -- -- -- -- -- -- -- -- 2 1.3
.

9
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Occurrences
and Percent
Req. Tinto.

Req. Clarif.

Req. Persist

Req. Approv.

Yes/No Ques.

Req. Action

Rhet. Ques.

Hesi. Ques.

Tab I e 28

Types of Questions According to Types of Activities in the Classroom

ENGLISH

LANGUAGE
ARTS READINd HAM ART

INFORPAL TALK
(Breaks, Class-
room cleaning,
etc.) TOTAL

Total lke: 38 Total Use: 18 Total Use: 25 Totaf'Use: 50 Total Use:SO Total Use:179

4c.. 5 Occ. 5 Occ.. 5 Occ. 5 Occ. 5 Occ. Vt:yrory

19 50 5 31.2 13 52 17 34 16 32 70 39.1

6 15.8 2 12.5 6 24 11 22 1 2 a26 14.5

__ _ 1 6. 3 -- -- 8 16 11 22 ir20 11.2

-- -- -- -- -- -- 1 2 4 8 5 2,8

3 7.9 - -6-1 - .37..5---3,_--12-t-- 'r 1.4_, _____11 ... k6 27 15.1

1 2.6 -- -- 2 8 2 4 -- -- 5. 2.8

2.6 -- -- 1 4 4 8 6.12 10 6.7

21.1 2

.,

12.4 --
,

-- -- -- 4 8 14 7.8
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Occurrences
and Percent

Req. Info.

Reg. Clarif.

Req. Permts.

Req. Approv.

--Tes1110-Ques-,

Req. Aition

Rhet. Wes.

Nest. Ques.

Table 29

Types of Questions According to Types of Activities in the Classroom

LANGUAGE
ARTS READING,

TOTAL

NATO ART

INFORMAL TALK
(Breaks, Class-
room cleaning,
etc.) TOTAL'

Total Use: 132 Total Use: 29 Total Use: 37 Total Use:68 Total Use:72

_

Total Use: 338

Occ.. % Occ. % ° Occ.
.

% Occ. % Occ. % Occ. category

42.9
65 49.2

-

14 48.3 18 48.6 21 30.9 27 37.5 145

17 12.9 3 10r4 6 16.3 14 20.6 2 2.8 42 12.4

I .8 1 3.4 1 2.7

-

8 11.8 12 16.7 23 6.8

4.5 1 3.4 ' -- -- 5 . 7.3 5 6.9 17

--272114 8 --2.741,...___ 7 ..,15.0 20.8 foir 19.5

4 3.0 . - .... 2 5.4 8' 11.8 1 1.4 15. 4.5

2 1.6 -- -- I 2.7 S 7.3 6 8.3 14 4.2

10 7.6 2 6.9 -- -- -- - - 4 5.6 16 4.7
,



Math (10.91), and Reading (8.6%), which are more structured, teacher-

directed activities.

When we examine the Vpes of questions that occur tne most during

tne different activities, we find that the majority of the requests for

infOrmation were asked during the Language Arts activities (49.2%), whereas

the majority of the yes/no questions occurred during Reading actiVities

(27.2%). Activities dealing with Art account for the highest percentage

of Requests for clarification (20.6%), Requests for Approval (7.3%), and

.

RequestS for Action (11.8%); The majority of the Requests for Permission

(16.7%) and of Rhetorical questions (8.3%) occurred during the informal

talk interaction.

- Not all utterarices were composed of full propositions. Many questions

consist of only one word requests for clarification, such as "huh?" which

is a recurrent pattern in children with low proficiency. This pattern

was observed frequentV with Ana when she tried,to have a conversation

with one of the researchers in Spanish.

Some of the questiohs were ambiguous. Yes/no questions seemed similar

on certain occasion to requests for approval, and requests for information

could also have been coded as imbedded imperatives. However, after looking

at the context,the real function of the utterance became clear, as in the

following example, in which the question is a request for action rather

than a request for information:

CeSar: LTienes lpiz grande?

(Do you have a big pencil?) (waits for pencil)

Prestase1o0a Jose'.

(Let Jose use it.)

Arturo: No sabfa que eras su amigo tantito.

(I didn't know you were his friend.)

94
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Cgar: Tantico nomis. Pr6taselo pa cer el work y mgi na.

(Just for few minutes, Let him use it to work and nOthing else.)

(F1-2)

Rhetorical questions seem to be a more sophisticated level of language use.

The majority of the rhetorical questions in English were used by students

who had a high level of proficiency-in that language, e.g.,

Paula: These are my pencils.

Mimi: One is mine.
1

Paula: That's .. How am I going to erase them?

Mimi, could I have your eraser?

(E8-3)

It is obvious from the preceeding example that the addressor does not

expect to get an answer to her question (How am I going to erase them?)

And thus, continues with the next request for action. An interesting

kind of discourse pattern occurs when Auestions are used to answer other

questions when speakers do not want to commit themselves to a deinite

answer, e.g.,

T: How would you feel about this friend of yours

telling your teacher?

'Paula: Sad?

T: What would you want to do with that friend?

Paula: Beat him?

(E8-B)

These types of answers are particularly noticeable in the speech of Jose',

a very low proficiency speaker in English, when he tries to communicate in

,that language, e.g.,

T: Jose', tell me where are these people going to sleep

Jose: Here ... living room?

T: Okay.fl No, in'the bedroom.

(A2-1)



T: Where did you put your milk?

Jose: In here.

T: What's that?

Jose: The refrigerator?

(A2-2)

The speaker's ansWering of a question with another question can also be

interpreted as a need for reassurance.

Josg's hesitation and:insecurity in answering in English was increased

by the attitude of the teacher who often ignored his questions continued to

speak without paying attention to him. Furthermore, he did not seem to be

accepted by the rest of his classmates who felt that his Spanish discourse

relied too heavily on lexical items which they did nut consider appropriate

for classroom interactions. Thevwould regularly laugh at him when he made

mistakes which contributed to his feeling of insecurity and to his hesifat-

ing questions, e.g.,

T: But this here is a rug. It's on the ....

Jose: Rug? (Everybody laughs; Jose-looks embarrassed.)

T: It's on the floor. The rug is oft the floor.

Although Paula also used this pattern in her discourse once in a

while, her answers marked by intonation did not produce the same deisive

reaction as José's, becausepaula was a leader in the class due to her high

proficiency in both languages.

One can see then that the same types of questions are asked in both

languages, although children who are more proficient in English seem to

,have acceti to a greater variety of questiOning strategies. In addition,

the_type of setting or activity will influence the 'language in which the

).0
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questions are asked and, consequently, in a bilingual class children have

to be given an opportunity to work in different groups so that they are

not isolated from acquiring a richer language experienCe.

Informal contexts. Data on questions asked in informal

settIngs were also extracted from the transcripts. These data come from

child-child interactions which occurred n three types of informal set-

tings: at home, playing at the park, and interacting during a picnic

attended by all the children.

A total of 237 questions were coded in the informal settings. As pre-

viously noted, Tables 25 and 26 list the number and percentage of questions

asked per child in these infoemal contexts, in both English and Spanish.

As was evidenced in the formal contexts, requests for information showed

the highest frequency of occurrence in both English (49.2%) and Spanish

(33.7%), followed by yes/no questions (25.3%for English and 49% for

Spanish). In Spanish as well as in English, no hesitation questions were

recorded in this setting. In both languages, the lowest frequency of

occurrence were shared by requests for approval (1.6% in English, and 0% in

Spanish), and requests for permission (4.8% in English and 1.2% in Spanish).

If one compares questions asked in English in formal and informal .

settings one sees that the ordering is the same: (1) requests for informa-

tion, (2) yes/no-questions, and (3) requests for clarification. With

regard to questions asked in Spanish, however, the highest percentage of

questions were yes/no questions, followed by requests for information, and

by reOuests for clarification. No hesitation questions were recorded in

informal seteings, and the lowest,frequenoy of occurrence was shared

between 'requests for permission and rhetorical questions.
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An examination df, the types bf questions at,ked in informal setttngs

.

according to levels of proficiency shows again that there is a

ference between the competence demonstrated by. level 5 students compared

with the one exhibited by studehts who ire at ihe 1-3 levels of language

proficiency in both languages. Students at higher proficiency, levels

exhibited a higher frequency of questions Srid a wider range of questions.

In informal contexts, level 5 Students used 131'questions in Spanish

as opposed to 23 questions asked by level 1- 3 stuaents. In English

informal contexts, level 5 students used 47'questtons whereas level 1- 3

1

students used only 16. It is important to point out that'pe higher,

percentage of questions used in Spanish is due to the fact that4Juanita

(level'5) was taped at her home playing with siblings and friends'for,a .

longer period of time than the rest of the students. Eighty three of the

154 questions in Spanish' were asked by her (53.9%) (see Table 26).

With regard to the types of questions used in infornial settings,

vv.

the ordering of the questions asked in Spanish by level 5 students was as

follows: (1) Yes/No questions, (2) Information questions, and (3) Requests

for clarification. Students who are at level 1-3 use a higher percentage

of information questions followed by requests:for clarification and by .

yes/no questions.

.When level 5 students asked questions in English in tnformal contexts

the ordering was as .follOws: (1) information questions02) yes/no ques-

tlons, and (3) requests for clarifiOtion. Students who are at levels 1- 3

usedthe highest percentage of inforption questions (75% in all contexts).

The rest ofthe types,of questions are distributed equally (6.2% for all- ---

of them) (see Table 25).
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In comparing the use of questiOns across settings we find that
t

requests for information have the highest,frequency of occUrrence'in both

languages in all contexts, followed by yes/no.questions and by requests

for infdrmation. Requests for permission have a higher percentage of

occurrence (13.1%) in formal contexts than in informal ones '(5%)perhaps

due to the fact that in formal contexts those questions Were addressed

to the teacher.' The same can be said for requests for approval (10.4% in

formal contexts as opposed to 1.6% in informal settings).

Use Of Directives

RatIonale and problem. The speech acts known as directives or

requests for action were also chosen as the focus of this investigation

rather than other types of speech acts because like questions they Occlir.

.
frequently among children, often lead to action, are easy to identify

and vary according to the social' situation and the setting (Ervin-Tripp,

1977).

Since tbe range of directiVes goes from the explicit imperative to

.questions and hints, the competent speaker of a speech community must be

able-to,identify directiVes whose surface ,form and function differ. Thus,

when one orthe target children says to one of her peers in an informal

interaction 'Hay que limpiar" (We or somebody has to clean up), she is

not making a statement but hinting to the hearer that something needs to

be-done. This 'is a request-staiid in an indirect inanner. The hearer in

this case has knowledge of the fUnction of the utterance and thus is able

to interpret the declarative sentente as a directive._

The types of directives which will be used in this study fulfil

different semantic functions for speakers as Ervin:Tripp has.pointed out:



,

Statements allow the listener not to respond

, verbally at all; fnterrogatives allow the non-compliant

listener to reinterpret the directive as an information

questicms; imbedded imperatives allow the compliant
.

listener to reply as if he had acted voluntarily.

Indirection protects both parties from the eMbarrass-

ment in explicit non-compliance. (Ervin-Tripp, 1976, p. 51)

Mitchell-Kernan and Kernan (1977) have examined the use of directives amont

a group of black American children,within an age range of 7 to 12 years.

The research focused on the social distributiorf-o.f directive types used

by the children. The data baielltidof-tditectives used in role play-
.

ing situations and examples from other more natural types of interactions.

Of a total of 26T-directives recorded, 15 were statements of need, and

the majority were imperatives. The study concludes that the children .

studied had acquired all the conventional directive form proposed by

Ervin-Tripp (1977) for adult American English, No differences in age were

found with regard to the children's ability to use the various types of

directives. Yhe children were also aware of the relationship between

social factors and use of directives according to different settings and

situations. Mitchell-Kernan and Kernan (1977) point out that the high per-

,

centage of imperatives used in the role-playing situations was in part a

function of the situatfoOt portrayed in-the 'role-play, and the ty0e of,

interpersonal functions that the directives were intended to serve.

In'order to demonstrate communicative competence children must then

be able to identify and,comprehend as directives utterances that may have

other urface forms, and be able to select from a large repertoire thbse

forms.that have situational appropriateness.
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Data and discussion. In this part of the study we are focusing on

the repertoire of directives used by the six target children who wem at

different levels of proficiency in English and Spanish. The data come

primarily from child-child interactions in the classroom (in structured-

and unstructured situations), and outside the classroom (at,home playing

with other children, during a visit to a'park and during a picnic).

After exaMining the interactions, a total of 506 directives were

coded in the total data corpus.- Table,30 lists the types of directives

Table 30

Repertoire of Directives end Examples of
Comunicative Intent= and Their Peaning

Need Statements Requests foractio6 directed primarily to

subordinates; e.g., I want to Preto the rocc;

Oh man. I need a pencil.

Imperatives Requestsfor artier+ directed to familiar
peers or subordinates; e.g.. Stop. she is
listening; Vete pan ani.

Imbedded Imperatives

Permissiardirectives .

Question directives

'feints

. . .

Requests for action directed often to
unfamiliar people or people of higher

rank. These are usually used with titles.
address terms, poostponed tags like OK and ,

could you, end miligated forms sucb u
'please' ; e.g., Would you put the cards
in thet?; No te los comas todavra twi. okay?

Requests for action directed Primarily
to-okop,le of a higber rank in tarsal'
situations; e.g., Map I set that book?

Outdo ?ter eso?

Requests ler action in teach often the
agent of the Onth act is cmitted,-so
that misunderstanding is possible
because the resulting form is the same

es an information question; e.g.. Do
you have the time?

Requests for action which require inference.
._Speakers must share rules,in structured sftu-

atibil;-and an understanding of habits and
motives in less st-ritctured settings: .g..
I dco't understand this; Kay que liapiar.
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" IT1

4



taken from a taxonoay developed by Ervin-Tripp (1976, 1977). It alsd#t'

cludes the codes, definitions, and examples of each type of directive.

We can see from this table that the target children have access to the

majority of'the types of directives which have been observed in other

studies (Ervin7Tripp, 1977; Mitchell-Kernan and Kiernan, 1977), that is,

the repertoire does not only include the obvious imperatives or direct

commands as well, such as. imbedded imperatives, questions directives, and

hints.

The most common types of directives across all children studied in

this project Were: (1) Oxplicit imperatives, and (2) imbedded imperatives

which were used to express imperative intent. Explicit imperatives are

the most obvious kind of directive which normally includes a verb, and, if

it is transitive, an object andsomtimes a beneficiary, i.e., Wait:,

Stop it!, Trgelo! There are occasions in which elliptical foras are

uttered when the action requeSted is obyious to the speaker and the

hearer, i.e., Cream and sugar (Coffee with cream and sugar); Aqui (Ponlo

aqui).

Embedded imperatives are directives in which the requested act is

preceded by an introductory phrase, i.e., Would you hand me that?, POr

favor, trgemelo. Understanding the type of situation and setting is basic

here as Ervin-Tripp (1977) points out.4/If one asks: Can yOu swim? Inside a

room this will be interpreted as a yes/no questions. Rowever, the same

question asked by a.swimming,pool can*be interpreted as a request for action.

A number and per cent count of the directives data (Tables 31,32, 33,34)

demonstrates that directives occur most often in the language in which the



, Child

,Level

Occurrences
and Percent

NeedStatemen

Imperatives

Imbedded Imq.

Peruis. Dir.

Ques. Dir.

Hints

Table 31

1

%ober and Percentage of Directives Used by Viild in the bistAorn

ENGLISH

Paula Ma Carmen Jose Juani ta Cesar Total Number
Directives
Across

of
Used

5 5 5 3 2 1

Total Use: 33 Total Use: 32 iotal Use: 21 Total Use: 3 Total Use: 1 Total Use:2 Tottl3Use

Occ.
,

S Occ. 5 Occ. 5 Occ. S Occ. Occ. 1 Oct. S

3 10 8 25 2 9.5
- -

13

59

16

2

3

13.9

63.4

17.2

2.1

3.2

21 60 16 50 16 76.2 3 100 1 900- 2 100

10 30 4 12.5
,

, 2 9.5

- 2 6.2 '

*

2 6.2 1, 4.8
1



Child

level

Occurrences
and Percent

NeetiStatement

!operative

Imbedded Imp.

Permis. Dir.

Ques. tdr.

Hints

Tabl e 32

Number end Percentage of Directives
Used_by Child in the Classroom

SPANISH

Paula Juanita Ciiar Jos6 Ana Carmen TotalNumberof
Directives Used
Across Children

5 5 5 3 1-2 1

-TotalUse

Total Use:13 Total Use: 2 Total Use:11 Total Use: 13 Total Use:0 Total Use:0
39

Occ. % Occ. % Occ. % Occ. % Occ. % Occ. % OCc.

6
,

27

10

1

1

69.2

25.6

2.5

2,5

1

12 92.3 2 100 3 27.3 10 76.9

1 7.6 7. 63.6 2 15.3

. -.

. 1 7.8

1 9 '
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Child

level

Occurrences
and Percent

NeedStatement

Imbedded 119.

Fends. Dir,

Ques. Dir.

Hints

Table '33

Umber and Percentage of Directives Used by Child in infornal Settings

0, ENGLISH

Paul a -Ana Cannen Jose Juan i ta
,

Crsar
Total Number of
Directives Used
Across Children5 5 5 1 2 1

Total Use: 20 Total Use: 13 Total Use: 40 Total Use: 7 Total Use: 32 Total Use: 3. tota1111.51sj

Occ. % Occ. % Occ. % Occ. % Occ. Occ. % Occ.. S'

2 5 2

96

13

2

2

1.7

83.5

11.3

1.7

1.7

17 85 10 77 31 77.5 7 100 28 87.5 3 100

2 10 2 15.4 6 15 3 9.3

.

5 1 7.6
..

I 25 1 3.1

.144,

4

,
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Occurrences
and Percent

.,NeedStMtement

Imperatives

Imbedded Imp.

Pereds. Dir.

lues. Dir.

Hinis

.c

Table 34

Numberand Percentags,of Directives Used by Child in,Informal Settings-

SPANISH

Paula Juanita Cesar Jose Ana Carmen
'total Number of
Directives Used
Across Children

5 5 5 3 1-2 1

TotalUse
259

.

Total Use: 5 Total Use:23I Total Use: 14 Total Use: 7 Total Use: 1 Total Use:1

Occ. % Occ. % Occ. % Occ. % Occ. % Occ. % Oct.
--.

%

1 0.4
--.1

1

194

56

5

3

0.3

74.9

21.6

1.9

1.1

4 .80
I

169

.

73.2 14 100 7 1Ob

54 23.4 1 100 1 100

4

-

1.7 .

3 1.3



child is more proficient.. The number of directives used by each child is

influenced by an additional 'factor which needs to be taken into account which

is the type of activity in which the children are engaged. The number of

Spanish directives used by Juanita for example (n = 231) is considerably

higher than those used by the rest of the subjects. The interactions

at home in which Juanita was involved were predominantly games in which

she was the leader (playing house,,playing school, etc.), and this accounted

for the very high percentage of different types of directives which were .

used. Furthermore, Juanita has a very strong personality and is accus-

tomed to ordering friends to do things at school as she does with her

younger brother and sisters at home.

One hundred anii thirty-two directives were used during the classroom

interaction in both languages (39 in Spanish and 93 in English). In Eng-

lish as well as in Spanish, imperatives and imbedded imperatives accounted

for'the majority of the directives used by the children. The lowest

frequericy of occurrence were shared by permission directives (2.1%) and

question directives (2.5%)% Need statements had also a low frequency

of occurence. None were used in Spanish while 13,we're used in English.

Of the 374 directives used in informal settings, once again the same

pattern emerges: imperatives had a frequency of occurrence of 77.5%; and

itbedded imperatives were used 18.4% of the time. No permission direc-

tives, were used at all in any of the two languages, and the rest of the

three types of directives (need statements, question directives and hints)

had a similar low frequency of occurrence in both langufages.
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In examining the use of directives according to levels of proficiency,

we find again that directives are used in the language in which the child

is more proficient. Level 5 students, for example, used a total of 93

directives in English, whereas students at English levels 1-3 used only

six English directives. A similar pattern can be observed in Spanish.

Students at levels 1-3 used 13 directives as opposed to 26 used by level

5 students. All of the 13 directives for level 1-3 children were actually

only used by Jos; (level 3). Thus, children at levels 1-2 in Spanish did

not produce directives in the second language, and those who were at levels

1 %t3 in English used onlY direct imperatives. Direct commands account also

for 76.9% of the directive forms us by Jose.

Judging from the types f quest and directives exhibited by the

six target children in their taneous speech and in their formal inter-

actions in the classroom, one can say that they have receptive competence

,

in all of the conventional forms that queWOns and directives.may take ih

English and S anish. This ncludes two functional dimensions; the identi-

-

fication and comprehension of questions and directives, and the selection

of these speech acts which are appropriate to the social situation in which

they.are e part.
. ,

In terms of'actual production of the wide range of questioninb

strategies and directive form, such as that One described for monolingual

speakers (Dore, 1977; Ervin-Tripp, 1977; Mitchell-Kernan and Kernan, 1977;

Peck, 1978), it varies according to the levels of language proficiency

students,possessed in each language. The data consistently show that

students who are at level 5 proficiency ask more questions and use more

Oirectives than those who ere at lower levels of proficiency in English
.. ..

and' Spafiiih.

^, `s %,;Nt.
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Furihermore, developmental factors may account for the low-frequency

of occurrence of more complex types of questions and directives, such as

rhetorical questions and hints.

There are other factors that influence the number and type of these

speech acts used: the context of the interaction, the social situation

and the type of audience present during the interaction. In effect, the

number and type of questions will depend on the type of activities in

which the children pre engaged. In the classroom, for example, more ques-

tions are asked during language arts and ari than during math and reading,

which were more stryctured, teacher-ditected activities.

In the case of children which show low proficiency in both languages

(such as Jose) there may be other extra-linguistic factors that need to

be explored to explain their low levels of proficiency in both languages.

Our data show that, for Jose', low expectations on the part of the teacher

and teacher aide.result in less participation by Jose in classroom activi-

ties. The data show that there is a recurrent pattern where *lose is

ignored by the teacher and the teacher aide who prefer to call on other

students. This fact, as well as his passive personality traits, may

account for some aspects of Jose's actual linguistic production.

It is important to point out that the students who are at lower levels

of proficiency in English (Jose, Juanitijand Cesar) spent a great per-

centage of their class ttme learning language arts which was, taught by the

'Hispanic teacher'aideolg:d thus their interaction tended to be in Spanish.

This social factor may explain in part their low production of English

forms. These children also interacted mainly with other Spanish dominant

children and had few oppo;tunities to try Out their developing English
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skills in ttie classroom dontext. There is a similar situation with the

high English-low Spanish students (Carmen and Ana) who interacted most

of the time among themselves or with the Anglo teacher, and thus hadjewer

opportunities to try out their developing competence in Spanish. There is

a need to examine this recurrent interactional pattern of perhaps involun-
.

tary segregation and give low-proficiency students an opportunity to mix

more with students who are at higher levels of proficiency in the'second

language. This integrative approach is especially needed for those stu-

dents, such as Paula, who are at present equally proficient in both

languages, so that they are helped to develop and maintain both languages.

Implications For Educational ResearCh

Findings from this study have important implications for further

research. First of all, it shows*a need to develop test constructi

which are integrative, and based on what children can do rather than

what adults expect them to do. To this end; more research is needed to

explore children's language use both in formal and informal natural set-

tings. The present study is an initial step in this direction and is not

conclusive in regard to the specifics of the most appropriate manner to

use new test constructs in order to test language proficiency.

From the previous statements, it is evident that before any new

constructs are developed or conceptualized, the concept of language pro- )

ficiency should be redefined, in terms of the type of proficiency needed

(i.e., proficiency to succeed in school vs. proficiency to succeed in

every-day life) more analytical research in this,larea is needed.

Discourse,analysis involving-form and function in children's language

use in formal and informal settings should be emphasized in future research

4
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and should be related to language proficiency and language development in

bilingual settings, so that new knowledge concerning the language used by

bilingual' children in different situational contexts may be explored

further.

More studies in the area of children's language use for different

purposes and involving different speech acts (negations, questions, etc.)

among children at different levels of proficiency and withlarger popula-

tions are necessary to improve the state df the art in this area.

It is necessary to explore In depth the community's attitudes toward

English and Spanish ;rid toward bilingual education. What effect would

these attitudes have on the outcomes of bilingual programs as they relate

to children learning English, maintaining Spanish and being able to achieve

at grade level in an English classroom? It.is necessary to look at the

relationship among the variables described above within individual families.

In addition, viriables such as language preference at home-and length of

stay in.the U.S.A. Should be.examined to see how they influence the rate

of iecond language learning in Hispanic children who attend American schools.

In terms of implications for bilingual education per se, this study

found that current tests used to assess language proficiency only tap a

'very smali part Of the bilingual child's.,linguittic repertoire. These

qualitative findings seem fo correspond with lore quantitative information

reported in the Executive Summary of 'the Report of the National Institute

Education on the Testing and Assessment of the Title VI Language Minority

P posed Rules (NIE, 1981). The Executive Summary states that the current

tests used to measure language proficiency seem to assess different aspects

of language such as syntax,-phonology, lexicon apd do not accurately predict



the speaker's ability to communicate in'a language. This brings up the

issue of re-defining the concept of language pro#iciency. What type of'

language proficiency should bilingual education try t enhance in non-

English speaking children?., Should It be proficiency n cessary to succeed

in school, or proficiency to succeed in life?

The study shows a need to look-at the form as well as the function

of language When determining language proficiency. Bilingual programs

need to use more integrative, multifaceted tests (multiple sub=tests) for

measuring communicative competence in bilingual students. As shown in the

predictability section ofthis report, communicative skills are good.predic-

tors of communicative competence and, as such, should be used more widely

than they are at present to determine language proficiency:

Another important educational implication of the study is-that those

designing bilingual progi-ams need to learn more about the community from

which, the students-come. Educators need to become aware of the community's

attitudes concerning language use in different settings and language

preferences so as to provide the community with,a bilingual program which

is congruent with the linguistic values in the area.

Conclusidn

Language proficiency.has been the single most important fadtor in

determining student participation, language of tnstruction'anq program

design in bilingual education settings. The concept of language proficiency

though, has not been well defined, and this has given rise to multiple

interpretations'as to the real, meaning of the concept. A current report

from NIE (1981) shows that tests,of language proficiency comMonly used
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)in bilingual programs measure different'aspects of language and as such

the series and leirels-assigned these tests are_usually unrelated.

The perspecttv&h ipresented in this study is that currently-

,

used tests goy have beem measuring aspects of language which are irrelevant

to actual children's language occurring in 'natural settings; these'tests

appear to be too narrow in scope when considering the language proficiency

of the students. As it is now, a large amount of the target children's

language produttion is omitted in the assessment of communicative skills by

conventional methods.

The study presented in this report is a qualitative sociolinguistic

view of: 1) what third grade children at different levels of proficiency

in both Ll and 1.2 can do lingusitically, 2) how the children's lingutSqc

performance relates to the language use and attitudes of the community at

large, 3) how the children's language repertoire collected at home and

school correlates with what current, widely used tests measure and 4) how

the analysis, of children'slanguage use in natural settings can lead to new

ideas about testing cpnstructs which mai be more relevant to children's

communicative skills anokultimately, their need fOr bilingual educations

The subjects of the study were six Hispanic students attendind a self-
.

contained,bilingual program. Each student Presented a different lanbuage

proficiency profile in both Spanish and English in terms of the proficiency

levels described by De Avila (1976). -

ualitative stud of this nature'would be incomplete if we.looked
*

only the chIldren in the school setting. It'is importineto.400k at

children as participants in interactions tn different contexts (home and

school) and with different-people (teacher, clAsmates, siblings.)
,

It,is
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for this reason that, through observations and questionnaires, at home and
;4

,at school, -anethnography of.how th e. school, the classroom and the community

,-.4t large may contribute to the children's actual language behavior is

' included in the study.

In the classroom, it:Was discovered that, although children had a lot

of freedom of speech and movement, the LEP (low English proficiency)

children were placed together for Most of the school day, while,Hispanic

children, once.they attained high English proficiency, were seated in

the classroom only with English speakers. This classroom format may hinder

the LEP children from learning English and it may cause the balanced bilin-

gual subjects...to lose proficiency in Ll (Spanish).

In terms of the community ethnographic study carried out across, three

age groups (10-20 years old, 21-40 years old and 40+), it provided the re-

searchers with some background information on the Tmunity's language use and

attitudes tadard language and bilingual education, we also found that the

parents of the target children studied were in the 21-40 year old category.

These data show, for example, that children's proficiency in L2 may be

determined by language use preferences and attitudes toward L2 at home and

in, the community. In children who have been successful in.L2 learning,

,in spite of Ll being,the most important language at hOme, it seems iS if

besides personality factors, the parents attitudes toward12,and length

of stay in the U.S.A. have been the nfluential factors on their learning

of English.

*In terrs Of, the,relationship between currently used tests and the .

children's natural language repertoire collected, the data discussed here

.
show thatmeasures'of communfcative skillsiare better predictors_of

12_4 -



language proficiency levels than tests which measure mainly formal aspects

of language. Ibis finding corroborates results described by Savignon (1972),

Upshur and Palmer (1974) and Tucker (1974). r--

When reviewing the relationship between ttuLlanguage usecttly children

and the language measured by two widely-used tests of language proficiency,

it was found that when the two tests were used (one measuring vocabulary;

the other measuring syntax) to analyze students' language, only a minimal

part of the students' total repertoire was taken intp account in that ana3ysis.

Finally, in an attempt to introduce new ideas for more comprehensive

ways of looking at language proficiency and determining communicative

competence levels in children attending bilingual-Programs, an analysis

of the children's use of questions and directives in relation to their

language proficiency and context Was carried out using adaptations of

previous taxonomies developed by Ervin-Tripp (1977) and Dore (1978). In

general-,it was found that chi44ren usually produce more questions and/or _

directives in the'langUage in which they feel more comfortable and that

all children have access to and use a large repertoire of question and

directives form in either Spanish or English. The use of certain foris

or functionsin questions and directives ocCur in a specific language only

when the child is proficient in it.

This study is but the beginning of an attempt to find ways to measure

languageproficiency in a way that is relevant to children's actual language

use and which includes a greater proportion,of their natural.repertoire.

It is the authors' view that tests currently in use are mainly based on

adult expectations of what children have to'do to be assigned to a certain

level of proficiency. However, we believe that new test constructs Should

a
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be based on what children can actually do in natural settings. In general,

there is a great need to define language proficiency in terms of the goals

which bilingual education is supposed to meet. As such, it is necessarY

to find out,whether we are looking at language for success in school and/or,

in life. In regard to new-testing constructs, it is necessary to think in

terns of more integrative and/or multipart tests which will measure form

as well as function in language.

Findings of this study are not conclusive. More qualitative studies

the use of specific rms or functionsof language (i.e., use of nega-
.

tions, code switching)'are eded. It is important, too, to explore

whetherany discriminant facto in language use found from these qualita-

tive studies are commonly found in large populations of children. In this

way more valid generalizations can be made in regard to these factors and,

at the same time, it will facilitate the-determination of reliability and

validity in new tests to be developed.
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Footnotes

1. Informatian provided by school district according to their records as

of September 30, 1980.

2. Information provided by school district accordina to count taken on

May 1, 1981.

3. Hispanic an0 Latino are terms used 'interchangea4y throughout this

report. Both terms refer to individuals of Spanish .descent and are

commonly used interchangeably in the MidWest.

4. Information provided by school district accprding to the 1980 U.S.

Census.
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Appendix A

Englis_h Proficienqy Levels -- Explanation

Proficiency Level I. The students in this group do not speak,

understand, or write English, but some may know a few isolated words or
P

expressions.

Proficiency Level II. This group includes children with little

knowledge of English. The speakers in this category often have great

difficulty in comprehending and speaking English. Consequently, attempts

at elicitation often ak met with silence, a repetition of the questions

or gestures (pointing, nodding, etc.).

Proficiency. Level III. Speakers in this group have difficulty compre-
f

hending many things in the English language. Elicitations of many types

of constructions frequently will be met with silence or repetitions of what

has been said. However, they are sufficiently in control of the language

to communicate using poorly formed syntactic constructions. Although

these children may octasionally produce good phrases and simple sentences,

they generally will fail to provide a noun with the proper preceding

article, be unable to manage agreement between subject and verb because

of the inability to makethe appropriate correlations between person;

number gender, and subject-object forms for pronouns, apd will-have

difficulty distinguishing singular and Oural forms of nouns. Difficulty

with the auxiliary, ,verb is most evident ih this range. Omission of the

verb, (especially forms of "be") is also characteristic of this group of

speakers. These speakers have been exposed to the major sound syttem in

English and to the basic syntactic structures. They are usually at the

1Yre-primer stage in literary ability.,
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Proficie level IV. Speakers in this group both comprehend and

respond to,English better than those in Level III. However, they often

do not respond-without the use of one,of the prompting techniques.

Although they tend to use a large humber of poorly formed constructions,

these deviant forms will alternate with their well-formed counterparts.

Their language facility could be described as being in a stZe of flux.

Their reading ability is usually 1-2 yearstelow that of English spe k-
.

ing students. Thus, while they will continue to make the same general

kinds of "mistakes" as those in Level III, they will not be making them

so frequently. If these students are excluded at this state of their

language development it.would doom them to- "failure." Therefore, they will

continue to receive bilingual class'es to insure continued academic growth

and reinforcement.,

Proficiency.level V. This group'includes competent English speakers.

These speakers both cc:miff-Wend ahd respond in English.. They have inter-

nalized the rules for most well-formed.constructions, and their syntactic

lapses are relatively minor.. These lapses are of the type that may

persist into adult speech, marking them as slightly deviant b3% middle class

, standards. These speakers in many cases have 'been elimitated from bilingual

or TESL classes, but require'some other sort of supplementary language

program. Examples of the kinds of syntactic lapSes that occur among
,

these-speakers arse mainly problems with the auxiliary verb and with the

use of the negative. :Mese students usually are reading close to or on

grade level.
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APPENDIX B

Language Proficiency Project

Family AndsCommunity Language Survey

Encuesta Sobre El Lenguaje De La Famflia Y La Communidad

Col umn 1 - 3 4.

Code Number

Please Circle The Number You Feel Closest-TO Your Answer:

(Por Favor Encierre En Un Circulo-E3 Numero Que Mejor Vaya Con Su Respuesta):

Column 4-5

Age (Edad)

1. Up to 20

2. 20 - 40

3. 41 and up

Column 6

I. Respondent (Persona que gontesta el cuestionario):

1. Father

2. Mother

3. rHilh--SchoolStudent

4. Grade $chool Student

Column 7

II. Sex (Sexo)

1. Female (Mujer),

, 2. Male (Hombre)

5. Relative of Student

6. Grandparents

7. Other

Column 8

III. Place of birth (Lugar de nacimiento) Code as:

Country (Pars) 1. U.S. Mainlatld

City/Town (Ciudad/Pueblo) 2. Mexico

f')
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3. Puerto Rico

4, Latin America

5. Spain

6. Other



Column 9

"IV. Nuntter Ofyars in ihe United States?
ICuintos aos hace' que viva en loi Estados Unidos?

1'. Less than 6 months (Menos de 6 meses)

2. 6 monthS to 2 years (6 meses a 2 arTos)

3.- 2.1 to 5 years (2.1 a 5 afibs:

4. 5.1 to 10 years -(5.1 a 10 aiios)

5. 10.1 to 20 years .(10.1 a 20 aiios)

6. All my life (Toda la vida)

Column 10- 11

V. Where di d you 1 i ve before comi ng to Illi nois?

Donde vi v-ia antes de veni r a Illinois?

1. Mexico

2: Puerto Rico

3. Cuba

4. Texas

5. Florida

-ColAtmn 12

6. Southwest

7. New York

8. LatiA America

_ . 9. Other (Otro) Specify (Especifique)

1V-I. -How many years of vducation have you.c ompieted?

' auantos anos asistitr a la escuela?

1. None (Ninguno)

Z. Elementary School (Escuela Elemental),

3, Jr. High School ,(Los dos prineros gos de Secundarii)

4. High School (Escuela Secundaria)
-74

5. College (Universidad) -
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Col= 13

-VII. -What ,-is your origin -oft descent?

LCual es su origen etnico?

1. Cbicano 6. Anglo

2. Mexicano 7. Lati no

3. Puertorriqueno, 8. American

4. Cubario 9. Other (Otro) Specify (Especifique)

5. Mexican-American

Colon 14- 15

VIII. What is your 'occupation?

LEn que' trabaja usted?

1. Unemployed, (Sin empleo) 6. Clerical (Oficina, tienfia)

2. Housewife (Arne:de' Casa) 7. Nurse (Enfehnero/a)

3. Laborer (Ernpleado en 8. Teacher aide (Ayudante de

fabrica o en el campo) Maestro/a)

4. Waintenance (Mantenimiento,

1 i eza)

9,, Teacher (MaestrO/a)

10. ProfêtsionaT (Profesional)

5. Sales (Vendedor/a), 11. Other

Colon .)6

IX. How many children do you have?

Trutas-hij
1. 1-2

2. 3-4
3. 5-6

4. 7- 8 or more
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Colunin 17

What was- the -total- combined ,income of your family in 1979?

/Cuanto dinero gandtoda su familia en 1979?

1. Less than $4,000 5. $15,000 -- $19,600

2. $4,000 ---15-3999 6. $20,000 or more

3. $6,000 -- $7,999 7. I don't know (No se)

4. $10,000 -- $14,999

Colurm 18

XI. Generation of residence, in the United State?
IA que° generacion pertenece usted?

1. Fi rstiserati on (Respondent , father
born)

Primera generacidn (El que contesta,

nacieron en el extranjero).

4

ana grandfather foreign

su padre y su abuelo

2. Second generation (Respondent native born; father foreign

born)

Segunda generacio- n fl quecontesta nacio en USA y su padre

en el, extranjero).

3: Third generation (Res9ondent and father native born; grand-

father foreign born)
Tercera7generaciOn (E1-43ue contesta y su padre nacieron en

USA, el abuelo en el extranjero).
4. Fourth generation (Respondent, father and grandfather nattve

born) -

Column 19

Cuartigeneracion (El -que contesta, su padre y su-abuelo

nacieron en USA).

4

XII. What ,ra.s the first language 'in which you un,derstood conversalionr

LCu.1 fue el primer idioma que usted entendich.

1. Spanish 2. Bpth (los dos) 3, English
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Column 20

XIII. What, was the first language ycw spoke?
_

4Cuel fue el primer idioma que usted hablo?

1. Spanish 2. Both (los dos) 3. English

Column 21

XIV. What was the first language,in which you read books and magazines?

En que idiom leyo librgs y revistas por primera vez?

1. Spanish 2. Both (los dos) 3. English

Column 22
_

XV. What was the language in which you first wrote letters?,,

. En que idioma escribicf cartes porprimera vez?-

1. Spanish 2. Both (los dos) 3. English

Column 23

XVI. Which language do you feel most fluent in?

ICual es el idioma que usted cree saber mes?

1. Spanish 2. Both (los dos) 3. English

Column 24

XVII. Which language is the most beautiful?

1C1.11 idioma es el bonito?

1. --Sparfth 2. 13Oth-(1os dos) 3. English

Column 25

XVIII. Which language.is the most advantageous to know in the United States?

ICon cul idioma se defiende usted mejor viviendo en los

EstadosUnidos?

1. Spanish 2. Both (los d:Is)

"41/44.04 -4` 4 et 5-

, 3.7 En)glith

ColUmn 26

XIX. Whic6 language is the most advantageous to know in bilingual

neighborhoods?

Won cual idioma se defiende usted mejor en el barrio -donde vive?

, 1. Spanish 2. Both (los dos) '13. English

Column 27

XX. With which language is it easier to get a job?

ZCon idioma es mSs fScil hallar trabajo?

1. Spanish ,, 2.. Both (los dos) 3. English'
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Column 30

1. 4 hoille speak'

children.

Usted'hablando com sus'

nfFos en la Casa.

Column.31 4

2. At home, Children.

spgaking to you.

Los niTios hablindole a

usted en la casa.

Column 28

XXI. With language would you prefer to use all the ttme, if you could? ,

Si usted pudiera, /cual idioma usari0a todo el tiempo?

1. Spanish 2. Both (los dos) English

Column 29 .

XXII. Do you think your generation and the younger generation are in

general moving away from the use of Spanish?

/Cree usted que su generaciorn y la generacidn'ma's joven estgn

dejando de usar el eSpaRol?

XXIII. What percentage of Spanish or English do you use in each of the

following situations? (Circle one).

iQug porcentaje de espiFol e inglg psa usted en cada una de las

siguientes situaciones? (Marque una).
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XXIV. State your language proficiency according to the following scale:

(Put the pprpriate number 1- 5 in each box)'

Diga cua) es su conocimiento de los dos idiomas de acuerdo a la

siguiente escala. (Ponga el numero apropiado del 1 al 5 en cada

cuadro).

Speak Understand Read Write

Hablar Entender Leer Escribir

English C. 49 C. C. 51 C. 52
1. Nada (none)

2. Mqy poco

Spanish C. 53 C. 54 C. 55 C. 56 (very little)

3., Aceptable

(Acceptable)

4. Bjen (Good)

5. Nativo (Native)

XXV. Which of the following kinds of Spanish can you handle? (One or more)

1,-Que----clases-de__espaiiaLsabe us.ar. usted?

Column 57

1. Formal, educated style (Estilo formal, educado)

Column 58

r

Column 59

2. Informal, everyday siyle (Estilo informal,Ae todos los d(as)

y

3. SPanish mIketLw1-07-Ehllish:(Espan-01 mezlado-con-tngle;).

XXVI. Which of the followthg kinds of English can you handle? (OheOrmOre.)

Igug clases de inglg sabe usar usted7

Column 60

1. Formal, educated style (Estilo formal, educado)
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. Informal, everyday style (Estilo informl, de todOs *Id§ din)"

Column 62

3. English mixed with 5panish (Ingles mezclado con espanol)

XXVII. How would you describe the type of Spanish most frequently used

in Waukegan? (One or more)

1,QL4 clase de espaiiol se habla en Waukegan?

'Column 63

Column 64

Column 65

1. Formal, educated style (Estilo formal, educadO)

2. Informal, everyday style (Es:tilo informal, de todos los d(as)

3. Spanish mixed with English (Espanol mezclado con ingls)

XXVIII. Do you think that Spanish should be used in school?

--156 'debt usar e1 es-paiTot en la

Column 66

1. Yes

escuela?

2. No 3. I don't.know (No se)

XXIX. Should teachers be allowed to mix both language§ in class?

iSe les debe permitir a los maestro§ que mezclen .las dos

lenguas en la clase?

1. .Yesi 2. fNo 3: I On't know (No

XXX. Do you think that children should be allowed to mix both languages

in class?

ZSe les debe pertitir a los nifios que mezclen las dos lenguas en

la cIpe

.1 46

10



^

Column 68

1. Yes

A

2. No 3.' I don't know (No se)

XXXI. Should spanish be taught as a separate subject in the curriculum?

iDeberia enseriarse el esparlO1 como materia en los programas de

Column 69

la. escuela?

1. Yes 2. No 3. I don't'know (No se)

XXXII. Up to what grade should Spanish.as a separate subjedt'be taught' t

in school?

zHasta que grado se deberia ensenar el espa561 como materia?

Column 70

4

1.

2.

3.

K - 1

1 - 3

4 - 6

4.

5.

K - 6

All the way to grade 12

Hasta el grado 12

XXXIII. What kind of Spanish should be taught in the elementary school?

ZQue'clase de espOol se deberia enseFar en la escuela elementall

Column 71

1. Formal _ 5. , 1 and 2

2. Informal 6. 1 and 3

_3. Spanish mixed with.English 7. ,2 and 3

(Eipaffol-mezclado Con ingle's)

4. All of the above

XXXIV. Do you think that the Spanish used in schdol should be the same

which is spoken at home by the child?..

-aree usted que el esparibl que se usa en la escuela debe ser el

//

mismo que el niiio usa en la casa?
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A

Column '72"

1. Yes 2. ,No 3. I don't.know (No se)

XXXV. Do you think that speaking a more formal type of Spanish will

help a person to succeed in life more than speaking informal

Spanish or mixing the two languages?

itree usted que a los que hablan espaiiol mts formal les va mejor

en la vida que a los que hablan espaiibl informal o mezclan el

espinol con el inglg.

Column 73 .

1. Yes 2. No 3. I don't know (No se)

XXXVI. Some people believe that if children are taught in Spanish, they

will fall behind in English? What is your opinion?

Algunas personas creen que si les ensgan en espiTibl a los niTos,

ellos se van a atraiar con el inglgi. LCugi es su opiniOn?

Coluffiti /4

1. Yes, they will fall behind in English.

(Si, se van a atrasar con el inglgi.

,

2. They won't. learn either language well.

elf A

(Nb van a aprendei ninguna lengUa bien.)

3! The? can learn both languages at the same time.

(PUeden apiviiderTas-- dôt- leguas- -61-intsma empo. )

4. Other. .

.

(Otta respuesta)

Can learn bbth at the sane time -- but neither well.

(Pueden aprender las dos al mismo tiempo, pero ninguna bien.)
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At

XXXVII. What is Bilingual Education (for you)?

Qu significa para usted la Educaci66 BilingUe?

'Column 75- 76

XXXVIII. Why do you want your child to receive a Bilingual Education?

IPor que'quiere usted que su hijo/a este en 'el Programa BilingUe?

Column 77- 78

Code System for Questions

01 Learn L 1 keep L 1

02 Learn L 2

03 Learn to speak better for'self-improvement

04 Learn Spanish

05 'Learning in Spite of language

06 Keep Spanish

07 Learn thetwo languages and cultures

08 Self respect, better self-Concept

09 Learn and respect'heritage

10 Necesario -- good

11 Care for education of 12 students

12 Keep heritage

13 'Don't know

14 Not applicable (blank)

15 Reiuse to answer
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level

Child

Occurrences
and Percent

Req. Info.

Req. Clarif.

Req. Fermis.

Neg. kpprov.

Tesfko Ques.

Asp. Action

Rhet. Ques.

Mesi. Noes.

total '

level

Child

Occurrences
one Percent

Req. Info.

Clarif.

fermis.

-044--APPr

Tes/No Owes.

Req. Action

Met. Outs.

Nest. Owes

lite)

Table 4

',umber end Percentage of Questions Asked Per Child

SPANISH

5 5 5 3 1-2 1

Total how ofl

QUestions used
oy'All Children

Paula Juanita Cesar
-

Jose Ana Carve^

ldeel Use. 3 Total Use: 40 Total Use: 35 Total use 28 Total Use 0 Total Use 0

Occ,

-
1 Occ. 2 Occ. ' % Occ. 1 Occ. t Occ. S Occ. 1

100 23 57.5 17 48.6 10 35 6 .- -- .- ... 53

5

3

2S

7

1

6

SC

4.7

2.-f-

5.7

23.6

6.6

1.0

6.6

.. .. 1
v

4 14.2 -- -- -- --

1 2.5 2 5.8 -- -- -- -- --

-- -- 2 5.0 1 2.6 3 10.7 --

.. - 11 27.5 11 31.4 3 10.7 -- ,-- -- -.

.. . -- -. 4 11.4 3 10.7 -- -. .- --

... .. . .

.... .. 2
.,

, 5.0 -- -- k 14.3 -- -- -- --

3 40 35 28
.

... --

Table 5

tisivuer and Percentage of Questions Asked Per Child

EAGLISh

5 5 5 3

-..

. 2 1

Total homer of
Questions Used
Oy All Children

.

Paula Ana Carmen jos, Juanita ci;
Total Use 44 'Total Use. 51 Total Use. 48 Total Ust, 5 Total Use: 1 Total Use 1

Occ. Occ. % -Oct. ,' 1 Ott. A Ock. 1 Occ. % Occ. %

21 47:7' , 28 SS 28- 5.83 1 2D 1 % IDD -- 79

16

10

52.7

. 10.7

.6.6

l' 2.2 10 413.6 , 5 10.4 b.. - -. -. .. ..

1 2.2 .. .
1 100

..___I 2.2 . 27t-- -- -- -- 4

18

5

3

-,

S.

2.2,

-12.0'

3.3

6.0

,6.0'

6 1316 - 8 :15.7 4 A.3 ..
.- --

3 til
',',..

2 , 3.3 -- --

6 13;64 /. 1.3 2 4.2 -- -- -- --. ....

5 11.4 ..

44 . $1 48 5 1



Parents of these children-were contacted to obtain permission for

their -thildren to- be video taped in- different settings. -Once we had their

permission, we checked to see if a child for each one of the six proficiency

coMbinAtion levels (L1 and L2) could be found in one classroom. We were

able to locate such a classroom in School C. Originally-we wanted all the

children to be of the same age group, sex and ethnic background (Puerto

Rican, Mexican American, etc.). Since,that was impossible, we chose

children from the sane classroom and same age group. There were four girls

,and two boys (3 Mexicans, 2 Puerto Rican-Mexicans and 1 Puerto Rican).

The sample is described in Table 2:

Table 2

Finalilipple Description

ProficiencY Levels

High English - High Spanish

-High--Engi-ish- Low- Syaniih

High English - No-Spanish

Mon-English - High Spanish

Low English - High Spanish

Law English - Lai Spanish

' Boy

k-Mexican-Pdert.o.

Puerto Rican

Mexican

Mexican

Rican

Mexican-Puerto Rican

Mexi can -

- Due to the fact that there was only one subject in the Low English-High

Spanish.group 'and one subject with Low English7Low Spanish proficiency

in School C, these students had to be included in the sample. This in

contrast to the selection of the other subjects where the'best subject

was chosen among several possibilities, notonly in-terms of language pro-
,.

-2-.ficiencybut personality and-behavior:

2§
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total utterahces'fs not a *sure of language proficiency in Spanish and
A -

faglish. Bowever_it'is. expe_cted that a child who ii more proficient in

-Engl4sh-011 -produce more utterances in.English than Spanish and vice

.

versa. In bilingual children, the language Ased in interactions will depend
,

on tnp situation, the context, the interlocUiOi7, etc., involved in the

interactfon. Utterances, at times, may be just one word-while others may

be Very complex sentences in form and/or function and, as such, they do .

not reflect the sane degrees.of proficiency. Table_3 shows the total count

'of utterances representing the collected language repertoire for each child.

Asrkxplained before, this is in no way a description orsrepresentation of

the lahguage proficiency of the subjects.'

Table 3

Language Repertoire

Per Subject, Langugge and Setting

A. ier Subject and Language

Utterances

%

!Total-
English "SoaMsh nix

Paula 874 EAS 33.5 1.0

Carmen 603 96.7 , 2.7 .6

Ana 536 '94:5 5.4

Jost'

Juanita

393

1143

18.4

13.0

80.4

84.7

1.2

2.3
-

Grier 653 16.5 83.1 .4

11. Per Len us e. ant 64T4iii;

34oject English
Sponish

Total 1

Utterances

L tici? School Total II

Utterances

Motel

93.5

00 .410.0
17.6

?DA(
86.0

72.7
4

e. School

6.4

29.2

14.0

27.3

al

'Paula 676 56.1 49.9

Carmen 591 54.3 45.7

a 44.4 55.6
AnJOT1

4.7 55.3
' 3 4

Juanita 67 74.3 25.7

Cisar lo 76.8 23.2

187

120

_66

2IA

941

527

.

-NOTE: *Wee language was-collected mainly from play activities with

siblings and/or friends.

**Ana's Spanish repertoire at school. includes,a IS mdnute talk

with one of the tesearchem. The onversationwas all in

Spanish and moit_Cf
Ana'siutterances in Slianish were one word

iitteraecei (voCabutary items).

1 52

41-


